A TRANSITION OF
/‘\ L/\/f/—N
s = -

PROCESS FOR IOWA

l = S b A Report Prepared By:
. Dr.Carl'H. Larson

S ey — = - a4 LR : ’
? 3 z - = % Assistani superiniendent
I . : 2. o Sl e L '

e - 1OWQ Central Community College
B Fort Dodge, lowa 50501




[ O

FROM
T 0

SCHOOL
WORK

CARL H. LARSON

WA CENTRAL

Fort

COMMUNITY COLLEGE

Dodge, lowa

December 1987




ACKNOWLEDGEMENT

This transition process model was developed because of the need to
coordinate the work of the Career/Vocational Division of the Department
of Public Instruction, State of lowa, the efforts of local school districts
including community colleges, the reports of the Vocational Task Force,
State of lowa, and the development of the Area Vocational Planning Councils
for the future development of career/vocational education in |lowa. Credit
must be given to lowa Central Community College for relinquishing time
from my position as Assistant Superintendent of Curriculum and Instruction
to conduct this work. Through the efforts of Jim Athen, Director, Career
Education Division, lowa Department of Public Instruction, and the staff
of the Department of Public Instruction, direction was established as to
the nature of the work. Needed assistance was provided by the inresidence
program of the National Academy and the staff of the National Center for
Research in Vocational Education, Ohio State University, Columbus, Ohio.
The resource of the center and the staff discussion of vital segments was
especially appreciated.

The work could not be completed without the assistance of the Area
Vocational Planning Council of lowa Central Community College and the
assistance of local schools in Buena Vista County (lowa Central Community
College Secondary Career Education Center) and Humboldt County. A special
thanks to Quentin Weidner, Area Planning Council Project Staff Director,
for his assistance in the designing and field testing of various instruments.
Dr. Cliff Helling, Consultant, University of Minnesota, Robbinsdale Area
Schools, supplied key items in the Career Development Section. His knowl-
edge and understanding of Career Education and Vocational Education were
most appreciated.

And, finally, a special thanks to my friend and colleague, Dr. Jack
Sanders, Appalachia Educational Laboratory, Charleston, West Virginia.
The sharing of ideas and the review of the project were invaluable.




THE TRANSITION FROM SCHOOL TO WORK: A SOURCEBOOK
FOR ADMINISTRATORS OF RURAL IOWA SCHOOLS

INTRODUCT I ON

The Vocational Task Force Report (June 1980) initiated a chain of
events that is hoped will lead, ultimately, to the renewal of vocational
education in this state. This renewal is intended to improve the excel-
lence and equality of the vocational education programs available to
lowa's youth. Basic to achieving this renewal is clear exposition--
which results in clear understanding--of the goals to be achieved. This
Sourcebook addresses one of these goals--the provision of an instruc-

tional program that enables students to move successfully from formal
schooling to the workplace.

Part | of this report provides the exposition of '"Transition from

School to Work.'" It describes the need and rationale for this goal.
It describes also the school factors and workplace factors that must be
considered in adapting local programs to achieve the goal. It gives

particular emphasis (1) to building the awareness and interests of local
boards of education and communities in achieving the goal, and (2) to
developing and maintaining their collaboration and support in implement-
INg an improved program.

Part Il of this book considers a planning model which will aid
administrators and local boards in initiating a program responsible to
the needs of students. A center concept delivery system structured
around jointly-administered programs is presented, along with the para-
meters of a center-type curriculum model designed to meet the needs of
students and business/industry in a rural setting.

The report, therefore, is a primer of vocational education for a

rural setting. It is the first step--not intended to be the final
answer. From this initial report, efforts should be directed to develop
specific program curriculum and supporting services to meet the students'

needs.
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THE TRANSITION FROM SCHOOL TO WORK: PART |

CHAPTER 1 - OVERVIEW

A, Statement of the Problem

The curriculum of the secondary schools of lowa consists of a general
education component, a college preparatory component, occupational courses,
and a vocational education offering with career education and extracurricular
activities melded in. With declining enrollments and staff reductions
imposed by dwindling finances, the college prep offerings in many schools
have been merged into the general education offerings. Because of these
same forces, occupational courses have become, in many schools, the only
exposure to the reality of the working world. The following diagram
I llustrates the total public school offerings available currently to rural
lowa secondary students.

Figure |
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Clearly, the current secondary curriculum falls short of providing al]l
students explicit opportunities to prepare themselves for the transition
from school to work.

B. Definition of Terms and_Discussion of |ssues

In order to discuss this shortcoming and help our boards and committees
understand it, a common vocabulary is needed. While local administrators
will probably wish to add to this list, explanations of the following terms
and issues are critical to a study of the transition of school to work .




he Definitions of Vocational/Career Education

he Parameters of Vocational Education

he Goal of Vocational Education

he Goal of Career Education

he Diftference between Career Education and Vocational Education
he Career Development Model

The Constructs of Vocational Education

The Vocational Service Areas and the Occupational Clusters
Vocational Education and Transferability
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C. Definitions of Basic Terms Used in Vocational/Career Education

Vocational! Education. Those organized educational programs which
address directly the preparation of an individual with employability and
job specific skills required for paid or unpaid employment: Said skills
development being provided for by educational programs where baccalaureate
degree requirements are not necessary for initial employment and/or further
specialized training.

Career Education. The sequence of career development experiences,
beginning in early childhood and continuing through adult life, that prepares
individuals for present and future career opportunities.

College Prep Courses. Those courses specifically designed to assist
the student to enter into baccalaureate-level college work in pursuit of a
collegiate career.

General Education. Those courses specifically designed for all students
in preparation for life's goals.

Multi-Occupational Program. A vocational program utilizing the
cooperative method in which students with a number of different career goals
participate in the same related instruction class and are provided work
experience in differing occupational areas with the same coordinator.

Occupational Courses. A program consisting of '"'all of those activities
and experiences through which one learns to work in the world of paid
employment.'' It places primary emphasis on economic benefits from work that

are not necessarily present either in vocational education or in career
education.

Vocational Program. A course or sequence of courses and/or indivi-
dualized learning experience leading to the development of employability
skills designed for initial employment in a specific job.

Vocational Service Area. A general reference to the activities,
specific projects, courses, or programs in a broad area of related job areas
such as agriculture, home economics, office education, health, distributive
education, trade and industrial education.




D. The Parameters of Vocational Education

Vocational education has come to be accepted as that phase of schooling
which provides students the opportunity to achieve proficiency in a set of
skills appropriate to a specific occupation. |t is either preparatory for
specific employment or supplementary to the work of those already employed
in a specific occupation. Vocational education is not restricted to boys
and girls in secondary schools, but is provided for any youth or adult who
needs and can profit from it.

From the standpoint of subject matter, there is no clear-cut line
between general and vocational education. Much that could be vocational
education is found in the so-called academic education subjects. However,
no general education subject, per se, can be considered properly as voca-
tional education subject matter nor can vocational education ever be truly
academic education. The difference is one of objectives and focus.

The characteristics of vocational education which distinguish it from
general education are:

1. Education is vocational when it is designed to improve the
efficiency of an individual in a specific occupation.

2. Education is vocational when it is taught and learned in its
relationship and application to the actual job requirement of a
specific occupation.

3. Education is vocational when it is of more value to persons who
will pursue, or are pursuing, a specific occupation than other
persons.

4. Education is vocational when it is timed so that the learner can
apply it at the time it iIs learned to useful and productive work
in a specific occupation.

5. Education is vocational when the necessary skills and knowledge
of a particular occupation are being taught and learned in their

\ practical and proper application to the work.

The modern concept of vocational education holds that its purpose is
to prepare the individual for gainful employment--both initial employment
and that supplementary to the daily work of the employed.

Prior to 1963, vocational legislation had emphasized training to meet
the skill needs of the labor market. The Vocational Training Act of 1963
placed new emphasis on the priority directed at the employment needs of various
groups within the present and potential labor force.

An Advisory Council on Vocational Education consisting of general
and vocational educators and noneducators presented five operational principles
for vocational education:

1. Vocational education is defined as all those aspects of
educational experience which help a person to discover his
talents, to relate them to the world of work, to choose an
occupation, and to refine his talents and use them successfully
in employment.




2. There is no longer room for any dichotomy between intellectual
competence and manipulation skills'and, therefore, between
academic and vocational education.

5. Education cannot shed its responsibilities to the student just
because he has chosen to reject the system or because it has
handed him a diploma.

4. Some type of formal occupational preparation must be a part of
every educational experience, as well as continual upgrading
and remedial education opportunities.

0. [TIhe objective of vocational education should be the development
of the individual not the needs of the labor market. The system
for occupational preparation should supply a saleable skill at
any terminal point chosen by the individual, %et no doors should
be closed to future progress and development.

The Advisory Council recommended a ''unified system of vocational
education'' which includes seven phases or key components :

I. Occupational preparation should begin in the elementary schools
with a realistic picture of the world of work and provide
students with the tools to plan a satisfying role in it.

2. In junior high school, the objectives should be exposure to the
full range of occupational choices which will be available at a
later point and full knowledge of the relative advantages and the
requirements of each.

3. Occupational preparation should become more specific in high
school though preparation should not be limited to a specific
occupation.

4. All students outside the college preparatory curriculum should
acquire an entry-level job skill while being prepared for
post-hiach school vocational and technical education.

5. Care should be taken not to block the upward progress of the
competent student who later decides to pursue a college degree.

6. Vocational preparation should be used to make general education
concrete and understandable.

/. General education should point up the vocational implications of
all education.®

Beyond initial preparations, employed adults may want to bolster an
upward occupational climb with courses and programs. Such curricular
offerings should be available, in a wide range of choices, from the public
school. Occupational preparation need not, and should not, be limited to
the classroom, school shop, or laboratory. Many arguments favor training
on the job. The idea is to merge the advantages of institutional and on-
the-job training into formal cooperative work-study programs.

The school must work with employers to build a bridge between school
and work. Placing the student on the job and following up his successes

and failures provides the best possible information to the school on its
own strengths and weaknesses.,




The interrelationships of Knowledge and skill always have been char-
acteristic of vocational education and will nelp it continue to grow in
effectiveness. The excellence of local vocational education programs can
be judged by their specificity, practicality, applicability, and immediate
usefulness in the development of competent workers for specific occupa-
tions. These criteria clearly differentiate the functions of vocational
education from the functions of general education in the public schools of
America. This distinction is further discussed In Item E of this section.

t. The Goal of Vocational Education

Vocational education is a vital part of American education. |Its
fundamental purpose is two-fold: (1) to equip those students who so
desire with skills needed for various levels of employment in government
business or industry, and (2) to be a supportive element in the economic
base of the nation. To fulfill this purpose, vocational education seeks
to provide those learning opportunities necessary to meet the student's
career developments needs, seeks to meet the manpower needs of society,
seeks to increase the employment options available to each student, and
seeks to serve as a motivating force to enhance all types of learning.

Since the purposes of groups and individuals served by vocational
education are diverse and often overlap with one another, vocational education
responds by providing many different kinds of programs in many different
settings. Minimally, these include:

. Exploratory experiences that provide the basic elements of the
career decision-making skills necessary for successful pro-
gress through a career development sequence.

2. Preparatory experiences that provide the basic development of
Basic Work Skills and Basic Work Lharacteristics training
necessary for successful entry into the labor market.

3. A sequence of career deve lopment activities that provides the
following integrated elements:

® development in basic communication, social, and
mathematical skills;:

® development in Job-seeking skills:

development in life survival economic support skills;

and

@ development in occupational survival skills.

4. Adequare support services of guidance and counseling activities
and placement services to complete the students' career
development sequence.

F. The Goal of Career Education

Lareer Education has been defined in a number of ways since it was
originally introduced. Educators see It as the totality of experiences
through which one learns about and prepares to engage in work as part of
her or his way of living.

\On




Career education seeks to produce individuals who are:

1. competent in the basic academic skills required for adaptability
in our rapidly-changing society;

2. equipped with good work habits;

3. equipped with a personally meaningful set of work values;

4. equipped with career decision-making, job-hunting, and
job-getting skills;

5 aware of means available for continuing education;

6. equipped with ability to make source career decisions;

/. placed or actively seeking placement in an occupation, further
education, or Iin a vocation;

8. actively seeking to find meaning through work in productive
use of leisure time; and

9. aware of means available to themselves for changing career
0ption5.3

G. The Differences Between Career and Vocational Education

There has long been confusion regarding the differences between career
education and vocational education. Those differences can be briefly
stated as fol lows:

1. Vocational education provides the student with specific vocational
skills necessary for entry into an occupation. Career education's

thrust is to provide students with skills and attitudes necessary
to function in occupational society.

2. Vocational education is defined in terms of courses and is an
instructional program. Career education is defined as a system-
wide effort but not in terms of courses or instructional programs.

3. Vocational education concerns itself almost entirely with the
world of paid employment. Career education is concerned about
both paid and unpaid work.

4. Vocational education as an instructional program is taught by
persons called ''vocational educators.' Career education, as a
system-wide effort, is taught a threading/weaving process, by all
educators.

5. Vocational education concentrates its efforts on specific
vocational skills. Career education seeks to add an emphasis on
the importance of general career skills gained through the
so-called ''"academic disciplines."

Vocational education and career education represent two distinctly
different thrusts toward the attainment of the goal of education in prepar-
ation for work. This is no way means that vocational educators, like all
other educators, are not actually engaged in career education.X




H. The Career Development Model

The concept of career education was made a national priority in 1970
and the states took up the task of initiating exemplary programs. As a
first step, the following definition was used to guide the local school
systems.

Career education is a sequence of planned educational
activities designed to develop positive student
attitudes, values, knowledges, and skills toward self
and the world of work that will contribute to personal
fulfillment in present and future life opportunities,
as well as economic independence. Career education,
when incorporated into existing curriculum, has as its
goal the creation of positive career objectives through
the involvement of community resources and educational
agencies.S

The above definition emphasizes three important educational functions.

I. It redirects the educational process from one being strongly
dominated by the teacher and subject matter to one oriented to
students and their needs and interests.

2. |t recognizes that the self-actualization process and under-
standing of and preparation for the world of work are the two
fundamental concepts upon which career education is based.

3. The definition emphasizes that the career development process
1s @ function of the total curriculum in the school and that
the involvement of community resources is necessary to the
development of career objectives on the part of each student.

Based on the definition, a model for career development was produced
for lowa schools showing the relationship of the concepts to the basic
curriculum. The model evolves around two basic concepts--that of self and
that of the world of work. (See Appendix A for a depiction and explanation
of the lowa Career Development Model.)

|. The Parameters of Occypational Preparatory Programming

There are two basic levels of programming in vocational education:
exploratory and preparatory. Exploratory programming involves sequential
activities providing exposure to a broad range of jobs in all major occu-
pational clusters and investigation of a single cluster or subcluster in
greater depth. These programs provide opportunities through which the
students become cognizant of personal attributes and develop understanding
of and appreciation for self, the worker, and the world of work. Prepara-
tory programming includes instructional activities and experiences designed
to provide opportunities for individuals to develop marketable competencies




and skills for entry or re-entry into an occupation or occupational cluster.
These competencies may be called general employability skills and job specific
skills. In addition, through both exploratory and preparatory programming,
student must have the opportunity to acquire the four kinds of skills
assoclated with success in the work place:

1. Basic mathematical, communication, and social skills==-basic
intel lectual skills that support career development.
2. Life-survival skills--necessary for successful, independent

living and of particular importance to the handicapped.

3. Job-seeking skills--enables students to successfully locate a
Job and secure employment.

4. Job-Maintaining skills--enable a work to successfully main-
tain employment.

The following figure illustrates the parameters of vocational education

with the inclusion of supportive skill development concepts associated with
successful work and the career decision-making process into the needed basic
work skills and work traits at the secondary level.

Figure 2

THE PARAMETERS OF OCCUPATIONAL PREPARATORY PROGRAMMING
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These parameters will guide the local schools in program deve lopment
and can serve as the guide for development of the annual local school appli-
cation for participation into the Vocational Education process (CE 100,
Department of Public Instruction, Local School Annual Application).




The basis of these parameters rests upon the proposition that general
employability skills and career decision-making skills are the main thrust
of the transition model. The learning activities are conducted through the
identification of student career development needs and the implementation of
programs to meet those needs.

Exploration skills necessarily involve a number of processes. The
career decision-making process includes identification of career information,
securing the information, formulating a career goal, testing that decision,
and reassessment of the career goal.

The self concept construct of the lowa Career Development Model
(Appendix A) makes provision for students to compare personal characteristics
with the knowledge gained from the exploration of careers. Students then
identify occupational areas that most closely agree with their self concept
developmental pattern. In an effort to gain a sense of the world of work,
students examine the world of work as it relates to the total life of indivi-
duals and groups. Students interpret the concept of work, recognize the
reasons people work, and exhibit positive attitudes toward work. Gaining
a sense of career maturity allows students to react and work in varied situ-
ations involving a variety of activities.

The complete model of occupational preparation programming (Figure #2 -
Page 8) is completed with the explanation of the Basic Work Skills and Basic
work Characteristics and their relationship to general employability and job
specific skills.

General employability skills are those skills, knowledge, abilities, and
attitudes required to successfully seek, obtain, and retain satisfactory
Initial employment. Job Specific Skills consist of specific knowledge and
proficiencies which are necessary for entry into and for success in a
specific occupation. The parameters of occupational preparation programming
culminate with the inclusion of job specific skills as basic work character-
istics into the secondary employability skills concept.

SECONDARY GENERAL EMPLOYABILITY SKILLS®

(Suggested Listing)

BASIC WORK SKILLS BASIC WORK CHARACTERISTICS
(Cognitive Manipulative) (Affective Characteristics)
Mechanical Aptitudes/Skills Dependability
Math Skills Ability to Work with Customers
Reading Skills ~ Neatness
Communication Skills '*_"_Honesty

Organizational Skills
Recordkeeping Skills Willingness to Work
Measurement Skills Initiative

Typing Skilis Interest in Advancing
Telephone Skills Common Sense

Responsibility

EEEN

!
bk

l

!
||

Shorthand/Dictaphone Skills Communicative Personal Skills
Accounting Skills

Office Machines Skills

Computer Operator Skills (See Appendijx B)




These skills areas are developed through a planned sequence of learning
activities conducted through the identification of student career development
needs, the employment needs of the employers in the area to be served by
secondary students and the implementation of training programs to meet those
needs.

Local program planning must take into account a world of the future
which will be different from the world today. The vocational educator
can no longer assume that he has developed a program that provides to a
student a lifetime career by teaching the student to perform a specific set
of skills. Curriculum directors must help define the common core of skills
which focus on the coping behaviors that are needed to prepare the flexible
adaptive individual.

’

Many local schools made provision for opportunities for student to
acquire the total occupational preparation programming skills (presented
in Figure #1) but preparatory programs serve only a small percentage of
lowa's students. Therefore, to equalize for all students opportunities to
acquire these skills, attention must be concentrated on developing for all
students local exploratory programming. Opportunities for students to acquire

these occupational preparation programming skills must be built into local
exploratory programs. Certainly, the preparatory functions of occupational
preparation programs will need to be reviewed for inclusion of opportunities

too, but immediate attention should be focused on the exploratory programs
because of the relative large number of students to be served.

Additionally, it should be realized that presently, from the students
perspective, the secondary occupational curriculum looks 1ike Figure #3.

Figure 3
SECONDARY OCCUPATIONAL CURRI!CULUM
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This perceived view is problematic both for students and for educators.
Students opting into one or the other boxes vary considerably in maturity and
motivation. For example, occupational courses are thought of as preparation
for employment in the general fields of business and Iindustry. Hence, local
courses such as typing, business law, and industrial arts are perceived to
be ''occupational' and are listed in many student schedules as such. Also,
some students enroll in secondary educational programs for exploratory
purposes (regardless of the intent of the program--exploratory or preparatory)
while others enroll to prepare for a specific Job after graduation. The key
element is the maturity of the student and the nature of the task to be
developed--career choice. The main thrust of exploratory programming is the
development though more practical application of career decision-making skills,

10




solely for the purpose of xrystalizing career goals for student selection
of a '"preparatory'' program.

This difficulty could be resolved by labeling all secondary vocational
offerings under the umbrella of ''Occupational Preparation Program.' Oppor-
tunities for acquiring the general employability skills associated with
successful transition from school to work should be structured into the
program. Student variability in maturity and motivation would be accommo-

dated and the secondary vocational program unified and better articulated.

Further discussion of these two strategies - (1) reconfiguring
secondary vocational programming into a unified occupational preparation pro-
gram with general employability skills and (2) focusing general employability
skills in the current exploratory program - is presented in Part |l of
this source book.

J. The Vocational Service Areas and Occupational Clusters

Vocational education has traditionally been organized into the service
areas of agriculture, distributive education, health, home economics, office
occupations, and trade and industry. When the Department of Labor set about
the task of classifying some 30,000+ job titles in the Dictionary of
Occupational Titles, however, all did not fit precisely into the six service
areas. As a result, 15 career cluster areas were identified to encompass
the world of work in its entirety.

Career Cluster Areas

1. Agriculture 9. Manufacturing

2. Business and Office 10. Marketing and Distribution

3. Communication and Media 11. Natural Resources and Environment
4. Construction 12. Personal Services

5. Fine Arts and Humanitites 13. Product Services

6. Health 14. Public and Protection Service

/. Home Economics 15. Transportation

8. Hospitality and Recreation

Career clusters may be defined in terms of (a) career field which
includes awareness, orientation, and exploration phases; and (b) career pre-
paration as related to actual education and training leading to employment.

Simply stated, the cluster concept is an organizational approach which
Is directed toward the preparation of individuals for entry into a family or

cluster of occupations. |Its basic premise is the development of individuals
with job-entry capabilities for a number of related occupations rather than
Iindepth preparation for a single occupation. Given the facts that most

people will find it necessary to change occupations a number of times in their
lifetime and that employers often prefer to provide very specific training
themselves, the cluster approach is a valid one.




Concentration on manipulative skills should be made within a cluster
or service area. [Ihe strength of the vocational/technical teacher philosophy
and programmin¢ has been developed upon the concept of motivation and skill
deve lopment being linked together within an occupational area.

The Scope and Sequence Model of Career Development (Appendix A) states
definite goals and outcomes. This is the basis of the programming model,
the strategy for student career development needs. Career development
needs can be structured with the addition of the elements of:

1. programming emphasis;
2. age and grade delineation; and
3. suggested application (curriculum) modes.
See Appendix A for the full model and an explanation of lowa Career Develop-

ment Model.

K. Vocational Education and Trangfeﬁgbiljty

A primary concern of education has been and continues to be whether the
Knowledge and skills learned in school transfer to other situations. This
IS a particular concern in occupational oriented programs. The "Transferable
Career SKills'' describe a wide variety of skills used by most employers for
Job success. Transferable skills require the application of basic work skills
that are not occupationally specific. Yet, once learned, these work skills
can be transferred from one career to another.

The National Center for Research in Vocational Education has listed
intel lectual, interpersonal, and attitudinal skills which encompass numerous
specific skills. A few of the specific skills are communicating, problem
solving, logical thinking, delegating, accepting supervision, responsibility,
pride, reliability, motivation, and self-actualization.

Probably as many people succeed or fail in a job because of these

aspects of behavior than because of technical skills. It is important that
vocational programs strive for mastery of skills and that they provide the
opportunity to apply the skills in a variety of work-live contexts. Clearly

such programs are based on the assumption that there is a direct transfer of
knowledge and skill from the educational program to the job situation.

Career and vocational education seek to build employability skills
while young people are still in school, thereby strengthening their opportunity
for success in the world of work, whether paid or unpaid. |In the words of

Kenneth B. Hoyt, Director, Office of Career Education,

.In the past, the goal of preparing students for work
has been given insufficient emphasis. For whatever
reasons, it seems that in the past American education
decided, operationally, that there were better and more
important things to do than emphasize preparation for work.
As a result, we do not find that many who have completed
the requirements of our educational institutions at every
level--from high school through the university level--are




111 equipped to find satisfying jobs and uynprepared to
assume a productive role in our Society.”o

Both labor statistics and human interest reports verify this state-
ment.

The Occupational Preparatory Model advocated on page 8 clearly points
out that the basic work characteristic traits and work skills are the
transftferable skills for Occupational Preparation Programming. These,
then, form the core of the secondary transitional model.
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CHAPTER II - OPERATIONALIZING THE BASIC TRANSITION CONCEPTS

There 1s a certain uniqueness that characterizes lowa's school systems.
Fami ly/student relationships are close. Although career choice is not
strictly a family matter, it appears to be more a matter of ''family' in rural
areas than in urban. There exists a closer economic tie between patrons
(and their taxes) and school offerings with high priority placed on the
traditional values. |In rural areas the school I1s at the center of the
community social structure.

Education 1s a key part of the lives of most lowans as exemplified by
the abundance of higher education In the state. There are 2/ colleges and
universities In lowa. The state has a population density of 52.1 per square
mile compared to the national average of 57.4 per square mile.?

Families put a premium on guslac;undury ﬁullegidLE eypﬁrience giviﬂg
high priority to obtaining or at least striving for the baccalaureate degree.
Vocational offerings, except for agriculture and homemaking, are rarities.
For this reason, to state that vocational education suffers from '"'low public
esteem'" Is debatable. The curriculum offerings are simply lacking. General
education is the traditional vogue.

There is an outmigration from lowa, of youth, both trained and untrained,
from the secondary schools. There are, undoubtedly, a number of reasons for
this but the most notable seem to be lack of job opportunities in rural
areas and a youthful desire to explore and try new horizons.

In rural lowa, the number of role models to study or emulate in making
career choices is limited. For instance, corporate attorneys, full-time
firemen, and fashion merchandisers simply do not exist in most of rural lowa.
Students' career exploration occurs through movies, books, television, and
computerized study such as Career Information System of lowa (CISI). Hence,
exploration and career decision-making efforts are somewhat restricted.

Having provided some generalizations about the context in which lowa
educators work, this section next describes some of the variables that will
require attention as local administrators and boards design the transition
concepts into local programs. Variables to be discussed are the rural school,
the instructional program and delivery system, the student, and the parents.
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A. The Rural School System

Ihe school system of lowa consists of 447 districts with over half of
them having a total K-12 enrollment of less than 750 students. ''Success!'
In the rural school translates into continued education. For many students,
high school graduation does not signify the end of formal education. For
example, in Area V, a recent survey shows 57.8 percent continuing their
education while a2 statewide study found 50.82 percent in postsecondary
education. Whether these numbers are important or not in terms of deve lop-
INg a diverse and equitable vocational/technical curriculum is not as signi-
ficant as the fact that the numbers do indicate a basic belief in the value
of '"higher education.' Even if students are not successful in completing all
four years, the value is operative.]o

A rural school and community can be served by a vocations] curriculum
in these basic ways. Vocational education will provide an experience,
both exploratory and preparatory, for those who graduate directly into the
work force. It will also provide the community with an opportunity to
experience being a member of the 'working part' of the education system.
In this way the community becomes a co-partner in the education of its youth
and, as a result, realizes the benefits by growing (with its youth) in
Knowledge and experience.

Vocational education reflects the pace of life of rural people. Much
of the employment scene and avajlable work opportunities in an agricul ture-
based economy are seasonal. For many students, opportunities abound in
Spring/summer planting and autumn harvest. That is the time not only for
the actual agricultural field work experience but also for the work experi-
ence to students either at the exploratory level or the preparatory level.
Jobs and vocational education are the center of the career decision-making
process. A workable, seasonal vocational curriculum offering in a rural
geographic area strengthen students' decisions about career choice.

B. Rural Youth of the 1980's and Transition Programming in the _I:_ocal Schooll

Transitioning from school to work can be thought of as a process having
three elements. First is the school with all of its variables and meanings.
Next is the subject's perception of work and what it holds for him when he
finally becomes a worker and, third, the youth him/herself as the object of
education, the creator of labor, and ultimately a member of the work force.
Figure #4, following, illustrates the interaction of these elements.
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Figure 4

THE ELEMENTS OF THE TRANSITION PROCESS

School o Work
(the present) (< ?( Youth )< > (the future)

Youth in the 1980's, must complete these basic personal development
tasks as part of their transition from school to work:

l. achieving new and more mature relations with age-mates of both
Sexes ;

2. achieving a masculine or feminine social role:

3. accepting one's physique and using one's body effectively:

4. desiring, accepting, and achieving socially responsible behavior:

and
5. achieving emotional independence from parents and other adults.!'|!

To properly develop a transition model it is necessary to describe, in
general terms, rural lowa youth. Youth is in a time of becoming. It is
easy to recognize contemporary views in something Aristotle said 23 centuries
ago:

'The young'' he said, ''are passionate, irascible, and apt
to be carried away by their impulses, especially sexual
iImpulses, in regard to which they exercise no self
restraint. They are changeful, too, and fickle in their
desires which are transitory as they are vehement...if
the young commit a fault, it is always on the side of
excess and exaggeration...they carry everything too

far, whether it be their love or hatred or anything
else. They regard themselves as omniﬁcient...“li

Al though many societies do not recognize adolescence as a separate stage
of development, youths' transition from childhood to adulthood is marked by
several important changes and characteristics.

Youth in transition tend to be gregarious placing major importance on
the peer group as the source of status. Acceptance and friendship are of

primary concern but are taken together with a risk of becomi ng independent.

They may be said to be altruistic with concern for others. At the
same time there is a basic egocentrism or concern for self.
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This time is one of ambivalence in that they have rejected the role of
children but are not accepted as adults. Most adolescents are involved
a search for identity and a desire to understand who they are.

-
m
III

Another question that must be asked is one of vocational choice: a
problem handled differently by boys and by girls, partly because of the
di fferent demands that society places on them. For both males and females
the amount of education for many occupations seems to be increasing, thus
prolonging the period of financial and emotional dependence on parents.

When adolecscence ends the individual is, hopefully, autonomous of
parents, has established an identity, is gaining a commitment to work, is

developing a personal moral value system, is capable of developing lasting
relationships, and is better able to relate to parents as equals.

Of great importance in the transition process are the psychological

and social effects on youth of unemployment. These effects cannot be
ignored in developing a successful transition from school to work. The
effects of unemployment on a student's life are critical in his/her devel-

opment process. Whether caused by economic downturns or advanced technology,
unemployment effects the youngest workers because they are the most expendable.
Examination must be made of the implications of youth unemployment in a

society which emphasizes individuality, achievement, competition, and
materialism and yet is unable to provide work for many of its young adults.

Generally speaking, young persons recently out of school and unable to
find employment experience similar effects. At first they may experience
a feeling of release and optimism. They feel relaxed and free with little
concern for long-term consequences. They are enjoying their leisure and
are hopeful of finding employment.

|t the period is prolonged, inactivity becomes harder to cope with.
The youth are exposed to pressure from parents and friends to get a job.
At this state they begin to question their competence and self worth. ey
are still job hunting but with less enthusiasm. After a few more months,
a sense of despair or hopelessness takes over. They are no longer actively
looking for employment. There are, of course, exceptions to this scenario
but apparently a great number of negative feelings and thoughts accompany a
prolonged period of youth unemployment.

Basic to the transition process is making a career choice. Research
tells us that this choice is most influenced by one's financial responsibilities
and perceived need for personal amenities as well as by the influence of
family, friends, and community.

The placement obtained by an individual appears to be related to the
preparation and guidance provided as well as the opportunities available.
It has been suggested that rural students appear to be especially handicapped
In each of the areas. When compared to urban youth, rural youth are less
likely to have had exploratory and preparatory vocational programs in

high school. They also have fewer opportunities for post=high school
occupational education.
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Figure #5 below illustrates the relationship sequence between the
human factors involved in career choice in terms of the categories of
career development needs.

Figure 5
FACTOR RELATIONSHIPS IN CAREER DEVELOPMENT SEQUENCING

Expressed In Student Career
Factors Terms of Development Needs
Aspirations - — Career Decision-Making
Skills

Decision-Making <Efff##f’ Exploration Activities

Family/Personal

Economic Needs ,fff’"ffﬂé>

Preparation Programming

/ e

Goal Setting (%:f###

The sequence of personal factors involve the following questions:

Employment Placement

l. Aspirations - What are my lifetime goals and objectives?
What do | seek for myself?

~

2. Decision-Making - What do my friends, family, and role models
say to me!{ How serious do | regard their
inf luence and suggestions?

3. Family/Personal - What does my family need? How can | obtain
Economic Needs money to provide for me and them? What
financial resources do | have available?

L. Goal Setting - What do | hope to accomplish with my assets,
talents, aptitudes, attitudes, etc.? How
can continued education help in the world of
work?

These personal factors and their attendant questions are expressed in
the strata of career development needs. Aspirations materialize into those
skills of problem solving and in the process of selecting a career goal.
Decision-making factors become active factors in the exploratory experiences
of the student in the school curriculum. Many students need to explore a
variety of experiences, both the traditional and non-traditional and should
concentrate with an indepth investigation in one occupational cluster or
vocational service area. There is no substitute for exploratory experiences
in the actual business and industry setting in terms of relevance of subject
matter to explore the accompanying work environment.

Finally, goal setting emerges into preparation programming whereby the

student develops marketable general employability and job specific skills
for job entry.
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L. Parents as Partners In Decision Making

In @ rural society the family has an important role in the career
decision-making process. That role is not only on the guidance but a
financial one as well. |If financial support is not forthcoming, continued
education often is more difficult if not impossible. Likewise, a student
may need to contribute to the family's economic base as soon as possible.
Hence, parents and their influence toward or away from continued education
need to be studied. A parent survey is the most viable method of
gathering the information.

A key element to be included is the background of the parents in
regard to education and socio-economic status. |In addition, statements
of opinion regarding all aspects of vocational education can be included
as a test of how well the objectives of vocational programs are being met
at a particular time.

Parents may also estimate the chances of their young living in a
certain area, engaging in a particular vocation, receiving an estimated
income and achieving specific educational goals. In doing so, parents indi-
cate their expectations. Studies indicate that parental expectations are
influential, especially for rural youth.

D. Vocational Programming and Delivery Systems

Vocational education provides many different types of vocational programs
In a variety of settings. Any one of the vocational programs addresses
some of these purposes:

I. Support and strengthen the relationship of education to work.

2. Equip individuals with marketable skills.

3. Furnish individuals with information about the nature of work
and work opportunities today and in the future.

4. Provide equitable opportunities for all persons to succeed.

5. Help people develop and apply decision-making skills.

6. Assist people in mastering the basic literacy skills required
for employment.

/. Develop people's organizational leadership skills.

8. Promote and support the values of free enterprise in a demo-

cratic society.

tach secondary school system in lowa desiring to participate in approved
vocational programming must file a local facilities agreement (CE-100) with
the Vocational Career Education Division of the Department of Public
Instruction. Of great significance in this document is the section regarding
student career development needs. With the above purposes In mind, the
following student needs are apparent:
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l. Basic communication and computational skills as a prerequisite
for employment success. _

2. Knowledge of a range of occupational opportunties and how the
genera! education curriculum relates to these.

3. Understanding of one's personal interests and aptitudes and
how they relate to occupational opportunties.

4. Understanding of, and attitudes conducive to, proper behavior
on the job.

5. Knowledge regarding opportunities for furthering one's develop-
ment; that is, an ability to obtain information on job openings
and education and training opportunties.

6. Occupation-specific skills. !3

Many of these skills and knowledge can be developed in grades 9-12 as
part of other aspects of the vocational curriculum. For Instance, knowledge
of occupations may be taught in an English class using a career education
approach.

Vocational program content provided by each district is determined Dy
local education authorities (the boards, administration and staff designing
curriculum). Delivery systems vary but include:

I. Comprehensive high school with some vocational programming but
also an emphasis on academic subjects.

2. District vocational center where students from several schools
receive vocational instruction part of each day--general sub-
jects and activities are provided at the home school.

5. Comprehensive vocational/technical high school with primary
emphasis on vocational instruction including related general
sub jects.

4. Jointly-administered program centers with two or more districts
cooperating to provide vocational instruction each day. General
subjects and activities are provided at the home school.

Given these delivery systems, it would appear that a reasonable diver-

sity of vocational programs can be provided in a cost effective manner for
secondary students in every school district in the state.
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CHAPTER IIT - LINKAGES NECESSARY FOR A TRUE TRANSITION

In contemporary society, it is unrealistic to expect any one institu-
tion to provide all the opportunities necessary for youth to transition
successfully to adulthood. Yet society relies very heavily on the secondary
schools to do just that. Traditionally, schools have emphasized the acqui-
sition of cognitive skills and knowledge. These things are vital to growing
up but youth also need places to experience and practice their skills.
Schools, in cooperation with other agencies, must become active iInstitutions,
providing community-based learning experiences.

A. lssues and Problems for Transition in Rural Iowa_

Residents of rural areas experience many economic and social problems

which impact on the quality of their lives. Vocational education has a
role to play in helping rural areas overcome their social and economic
difficulties. Linkages or liaisons between education and the community

may be of help in this effort but first some issues and problems must be
addressed.

The low population density found in rural areas often means that rural
schools with limited curriculum offerings have difficulty providing a wide
range of vocational programs for students. Many school districts, in an
effort to provide wider bases of experience in vocational education, have
found it necessary to provide transportation to learning centers and community
job sites. Those circumstances create concerns in terms of time and distance
involved as well as expense. In addition, students in rural areas are very
peer-oriented, resulting in reluctance to leave school for a community-
based job experience.

With the narrrow range of jobs available in rural setting, the job
roles for study in the career exploration phase or training are, in many
cases, In unskilled-service area occupations that do not meet the needs of
all youth. Accompanying that lack of job variety, students must out-migrate
to find suitable employment. The problem, then, becomes one of matching
a secondary school exploratory experience or training experience with
eventual job needs of first employment. Parents may not want to have
their youth trained for out-migration job placement but it is a reality.

Obviously, financial matters are also an issue in providing the
necessary transition. Given the comparatively large salaries that business
and industry are willing to provide, attracting competent vocational
instructors into educational systems in rural areas and holding them is a
major concern. School financial constraints implicated by declining
enrol Iment force community/business/industry linkages. The tax base and
inflationary factor means that the school cannot adequately maintain a
wide variety of the program offerings.

All of these issues or problems point out that the linkages of education
through collaborative efforts with the community/business/industry base is
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a must. In many cases, It I1s the only immediate solution to the severe
educational dilemma of providing adequate vocational programming to meet
the needs of students. Linkage, even if minimal, is better than nothing.

B. The Collaboration Effort in the Transition Process

The term ''career education'' implies the need for action and for input
into local educational policy from noneducators as well as educators in
implementing the career education thrust in the local school. Collaboration
suggests total community (citizenry, business, labor, public agencies,
private agencies) involvement. It requires formal mechanisms by which
people plan and act together to complement and support educational endeavors.
The basic assumptions of the collaboration concept include:

1. Education is more than schooling. Many opportunities to
learn are outside the classrooms.

Z. It is inefficient to attempt to incorporate all community
learning resources within the formal system of learning.

3. The educational needs of students are broader than what
the formal school system offers. Collaboration is the
answer.

4. The prime concern is meeting the learners needs--not who
gets credit for meeting those needs.

0. Learners profit most if community learning is coordinated
through col laborative efforts.

6. The common concern is motivating the student not competing
for the same learning schedule. !X =3

IThe process of collaboration may be applied to any educational problem
in which the broader community shares with the school system common concerns,
expertise, and resources. The source for identifying educational problem
areas iIs a process of community and school working together rather than
education presenting problems to the communi ty., Preparing youth for work is
particularly appropriate for the initial collaborative efforts.

Students who have been exposed to a collaborative career education
effort can be expected to have an increased motivation to continue learning,
a better understanding of the relationship between academics and work, and an
appreciation of the interdependence of occupations. Improved ability to
communicate effectively with adult workers as well as an enhanced sel f-concept
in terms of release, responsibility and acceptance by adult and peer groups
follow such efforts. Better attitudes toward work as a valued part of
society and to the community as coprovider of education are fostered. These
benefits amount, basically, to an increased realism regarding the occupational
society and an increased realism regarding the occupational society and an
increased motivation to prepare for and actively participate in it. The

basic contention is that the quality of such benefits can be greatly improved
through the collaborative effort.




Col laborative communication and coordination between educational
institutions may lead to sharing of equipment and staff. An increased
number of vocational offerings might be available while avoiding program
duplication. The educational institutions can respond to community and
employer training needs thereby facilitating employment and placement.
Assisting the transition of students from secondary school to post-secondary
school expectation promotes economic development.

There i1s, of course, no guarantee that any of these benefits will come
about. Realization of them depends upon the extent to which educators
and other community members are willing to devote themselves to the effort.

It a successful career education collaborative effort is to take place,
there are some potential barriers to overcome. The purpose and mission
of collaboration at the present time are unclear as are the roles and
expectations of those involved. There exists, as a result of the basic
system, competitive and vested interests and a fear for the loss of organi-
zational identity. Up to now, the field has been dominated by stronger, more
powerful agencies than the local community. |f the aforementioned barriers
are to be surmounted, adequate leadership and sufficient time commitments
must be found.

Implementing a collaboration effort to deal with the transition process
involves having all those involved deal with a number of basic questions:

. What should students know about the free enterprise system and
the organized labor movement in the United States? How do
students apply for and actually obtain employment?

2. What personnel and physical resouces exist in the community for

use In career education and how can educators contact and utilize

them?

Under what circumstances should student work experiences be

provided? Should the experience be one of exploration for the

student or productivity for the employer? Or a combination of
the two?

4. Who is to evaluate resource persons from the community who come
Iinto the classrooms and field trip experiences? To whom should
these evaluations be reported?

W)

Questions such as these demand joint participation from the community/
business/industry base as well as from educators. Collaboration is the answer
proposed by career education. !

l. The Basic Elements in a Collaboration Model. For the collaborative
effort to succeed there must be a clearly defined mission or purpose which
is mutually agreed upon by the participants. That mission needs to be
highly focused. Active involvement of participants in the establishment of
goal objectives and activities is essential. Clearly defined procedures and
definitions of ihe roles members are to play are necessities. Participants
must feel that collaboration is their enterprise; not someone else's way of
gathering them around a private or hidden agenda. There must be, early
on, a disucssion and resolution of competition, vested interests, and turf
Issues.
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In any community there are leaders whose investment in a given enter-
prise provides additional assurance of likely success. Their interest
should be enlisted. While a core group of individuals may be responsible
for organizing the collaboration and nurturing it through the development
stages, it is important that the success of the collaboration not be dependent

on one or two individuals.

Staff support is essential to the success of the collaboration espe-
cially during the developmental stages. Those services can be loaned,
volunteer or paid; full or part time.

Agencies and organizations are different and should remain so. Colla-
boration i1s not a process of making all agencies alike. However, rather
than focusing on the differences between agencies, it is more desirable
for the collaboration to attend to the common goal which brings the agencies
together.

All the guidelines just mentioned demand commitments of time from all
involved. Time is perhaps the most obvious cost of developing collaboration.

2. Characteristics of Collaboration. How a collaboration will
function or what it will mean to a community is something that will only

be discovered along the way. Nevertheless, an effective collaboration does
have particular characteristics. Each of those listed below, represents

an attainable goal for local communities and educators. !0

A working collaboration of private, voluntary agencies:

@ is legitimatized by the formal action of the boards of
participating agencies and by regular participation in the
decision-making process by high-level agency representatives
and youth;

® has an established structure;

involves the widest possible range of local, voluntary community

agencies with an interest in the i1ssues around which the

collaboration has decided to focus its efforts;

@ has prcvided supportive training for effective, sustained youth
participation in all the planning and governing processes;

@ has mutually defined and accepted goals and objectives, an action
plan, procedures for continuing skills and procedures for
influencing community atti tudes;

@ has established linkages with appropriate public agencies and
elected officials;

@ has a realistic plan for assuring fiscal support of collaborative
mechanisms; and

® will continue to provide a vehicle for holistic planning,
community service coordination, skills development, and public
education.

A collaboration model has been developed in merged Area V of l|lowa
Central Community College. The model includes interaction from the
following groups:
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ies ® Community Business Groups
- Area Education Agency - Chamber of Commerce

- Vocational Rehabilitation - Commercial Clubs

- CETA - Council|l of Business and
Professional Women

@ Ctducation Agenc
3t10
:
|

@ Community Service Groups @ Youth Group
- Kiwanis - 4-H
- Rotary - Girl Scouts
- Lions - Boy Scouts
- Sertcma - YWCA
- American Legion - YMCA

® Social Service Groups
- Department of Social Science
- Job Service of lowa

The key In this collaborative effort is communication--communication
with a purpose--supporting the education of youth and adults in the
transition from school to work. See Figure 6, page 26.!7

The collaboration model is structured around the county geographic
area. The community college (lowa Central Community College) serves nine
counties (Area V) in north central lowa. Each town and rural area located
within the county is polled by school leaders to locate lay leaders of the
above-mentioned groups. These persons would attend the collaborative
meetings.

A col laborative system of support for education must be structured
around a plan of action that includes product(s) as the commitment to the
col laborative system. Without some type of product, support will not last.
The basic work plan is:

a. secure collaboration support membership list,
b. elect/select lay leaders, and
c. present work plan at the initial strategy meeting.

An outline of the guideline for a work plan for such a collaboration
system or modei follows.

COMMUNITY GUIDE TO COLLABORATION MODEL
(Work Plan)

Explain Transition

- What is it? (Describe youth today)
- Why the focus on transition?

Explain Coilaboration

- (What it is; why it is important; who does it involve; how it
is accomplished)

25




9¢

=

| v

(N |

e

vevs oi Vocationa!l

ientis, curricula, staff) | |

Figure 6
REGIONAL COMMUNICATION AND PLANNING MODEL

FOR AREA

v

— I = = g

* e —— e — : - = —~
Liyea Planning Council L_ | Area Vocational L =2 _! Area Vn(,allon_al
Project Staft | l. Planning Council | | Advisory Committee
i T
| | i
— — i_' = - . _.,l
' Communication | wm =
T e T ™ Component | ;L
e — —— = . —
- /T m: S — ‘
_.-f-""f; : e~ ‘
,a-""'fj_ | " 1
| T T A = [ s o )
| . Regional | Regiona! | | Regional | |
Newsletler | Meetings Public Relations
— — — = 3 | NMiaterial | |
| | - el o
| 1
[ — ] :
- S ~ Planning Component ——— ==
= —  — - -
- - ,E‘H"'“-a—-_h
— _f _J. = e s e e :‘ e ——

|  Surveys of Business Surveys of
anc Indusiry

for Manipower Needs |
- - |

—
—

Programming

-

-

School Structure

Local

e —
|

R e ]

Surveys of Community

Collaboration

)

—




Explain the Area Vocational Planning Council

Secure Community Information - Product could be a yellow pages type
county resource guide (community survey).

Explain the Contents of a Collaborative Folder as a Commurdication
Vehicle.

Study Results and Develop Input to Various Groups

Level of Service to All as a Continuation Activity

A community or county survey must be taken before such action is
taken (see Appendix D for sample) . Obviously, the needs must be known
before they can be addressed. The collaborative committee may appoint
a subcommittee to guide and plan the survey.

From the survey, for example, may come a service grid of agencies for the
area (see Appendix E), a ''yellow pages'' of career sites for school partici-
pation and exploration, a listing of speakers and special supportive services,
and a directory of retired persons with expertise in assisting youth learning
projects.

C. The Community/Business/Industry Base

I. The Rationale for Community Participation in the Transition Process.
Due to the requirements of the future world of work, even if a liberal
vocational education is provided, later retraining or updating will be
necessary. 3Schools are not able to provide their students with everything
they need for life. In adolescence the problem of identification is very
iImportant as is the fact that young people, with wider available opportunities,
are ready to be active members of society and to count for something.

Charles S. Nichols, Sr. writes, "A number of assumptions must be
made in order to develop alternatives for creating or saving jobs through
vocational education:

® Vocational education has little capacity for direct job creation.
Its influence on job demand can be felt only as it interacts
with individuals or groups who have the opportunity to create jobs.

@ Ihere are basically only two kinds of jobs: self-employment
and working for someone else.

@ For job creation efforts to have a lasting positive effect on the
economics of the nation, the job creation efforts must be con-
centrated In the private sector.

® Vocational education must dare to be different. There must
be innovation programs that test the ability of vocational
education to interact with the problem of matching resources
and people.
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@ For both immediate and long-term effects on the problem of job
creation, vocational education must zero in on the populations
that have the potential capacity to increase business activity
and consequently create jobs.‘

Research conducted by the Occupational Adaptability and Transferable
Skills Program has linked deficiencies in the transfer of basic skills
and the failure to acquire occupationally adaptive competencies to the
problems involved in job getting and keeping. Transfer skills or the
ability to apply learned skills to the performance of tasks in daily
life or employment are very important to the transition process.]9

Many critics of vocational education suggest changes which should not
be made. We should not remove all vocational education from the secondary
schools or transfer all vocational education from school to employers.

To do so would prohibit opportunities for career exploration and the amount
of general education. We should not fund only those programs for which
there are immediate job vacancies. Nor should programs be judged as if
they could or should enroll students on a quota basis of sex, race, or

ethnicity. The choice of occupation should not be legislated.

However, a significant number of young people, particularly disadvan-
taged minority youth and those from the inner cities and rural areas,
have difficulty making the transition from school to work. For rural
yvouth, the major employment obstacles are the absence of local education
and training agencies, insufficient number of area jobs and lack of trans-
portation to get to where the available jobs exist.

Youth education and employability, although the focus of this paper,
cannot be viewed in isolation from the larger i1ssues. Nor can youth unem-
ployment be effectively addressed without consideration of the mosaic of
problems in which young people are immersed and over which they have little
control.

There is growing concern that America's youth may not be developing
a "work ethic'' as was apparent in older generations. |t appears that the
meaning, value, and nature of work will continue to change along with society.
Problems will arise as students make the transition from school to work
but educators, in collaboration with community/business/industry can
facilitate that transition. To do so programs need to be organized around
a broad base using the facilities and equipment of employers.

2. Relationship of Community/Business/Industry to the Transition
Process. The key to community/business/industry (C/B/I) linkage in the
transition process is the relationship of what is to be learned and the
structure of the environment that jg to accommodate that learning. Planning
for C/B/| learning must precede the incorporation of C/B/l into the curriculum
offerings of the school. The planning must be based on the following three
major principles that relate to the organization of curriculum.
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Continuity pertains to the need for repetition of significant concepts
throughout a course of study to insure that the student understands and
assimilates the concepts. The principle of sequence refers to the pro-
gression of learning experience in order that the student may develop a
broader and deeper understanding of more complex and abstract ideas.
Integration involves the development of unity among learning experiences.

-

In other words, for the C/B/| resources to become the operating
curriculum, the planning and structuring of resources must follow the basic
constructs of curriculum planning. A structured curriculum offering could
include elements of the Dictionary of Occupational Titles (Data-People-
Things). These elements can be identified in producing a training plan
(sequence of skills to be mastered) and a job specific site gquide (person-
nel to teach) and data to be assimilated and things to be mastered (work
situations and activities) considering the personal aptitudes of the student.
Planning must be based on a structure that does not lend itself to one
type of community business or industry but rather than can be applied to all
C/B/| bases.

A comprehensive analysis must be developed if the C/B/! base is to

play its important role in the transition process. Because job analysis
identifies worker requirements for certain groups of jobs, career education
emphasis could be structured in courses to teach students the abilities
which are relevant to their career interests. Employers could use the

information to facilitate manpower transfer and retraining processes.

The best example of work-oriented classification is found in the
third edition of the Dictionary of Occupational Titles. A system of
functional job analysis was developed by Sidney A. Fine and built around
the concept that jobs could be described by their level of involvement
with data, people, and things.20 A job's relationship to these can be
expressed in terms of the highest level in each list with which the worker
must deal. These functions taken together, Indicate the level at which
he must perform. Only those relationships which are specific in terms of
the requirements of the job are reflected.

3. The Advisory Council and the Transition Process. Ilowa legislation

of 1976 for vocational education makes provision for advisory commi ttees. 2!
In Public Law 94-482 Section 106:

'Yq) (1) Each eligible recipient receiving assistance under this Act
to operate vocational education programs shall establish a local
advisory council to provide such agency with advice on current job
needs and on the relevancy of courses being offered by such agency in
meeting such needs. Such local advisory councgils shall be composed
of members of the general public, especially of representatives of
business, industry and labor; and such local advisory councils may be
established for program areas, schools, communities, or regions,
whichever the recipient determines best to meet the needs of that
recipient.'
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This requires, for the first time, that local school districts have
local advisory committees in order to remain eligible for federal and state
funds available for vocational education.

The advisory committee or council concept has been developed in an
effort to assist all vocational educators to reach the ultimate goal of
vocational education, to place its graduates in useful, gainful, and
meaningful employment situations upon graduation from a program of voca-
tional studies. Advisory committees aid in the instructional process.
They help to involve other people to make the job easier for the educator
and to enhance relevancy for students. Educators using the advisory
committee are really helping themselves.

Vocational programs gain community acceptance by public relations and
awareness, so the advisory committee also serves another function. The
advisory committee assists vocational educators in carrying the success
message of the programs to the business and industry community on a
continuing, rather than on a sporadic basis, as when support IS needed
for bond issues, etc.

The advisory committee's functions and activities may be viewed from
the perspective of what segment of the model they serve. To assist
educators, the committee may review course content for relevancy and
examine equipment in terms of adequacy. They may update teacher know-
ledge by providing experiences in the working world and keeping them
advised of occupational changes. Of course, the committee's availability
as consultants is valuable.

Students gain from cooperative work experiences, placement services,
and support of student contests, prizes, or scholarships that the
col laboration is able to provide.

Advisory committees can assist the community and school through objec-
tive evaluations and recommendations, as well as identifying business/
industry needs. Committee members may contribute to better communication
in all realms of the community.

Advisory committees support administrators by providing objective,
periodic evaluation of all programs with recommendations presented to the
proper people. They may help turn possible criticism into constructive

advice.

A model procedure for establishing an advisory committee as part of
vocational programming includes the following activities:

a. |Investigate history of advisory committees in the department.
b. Determine purpose/function of the committee.

c. Determine criteria for member selection.

d. Investigate sources for potential members.

e. Sena invitational letter.




f. Send official appointment letter.
g. Prepare and ftollow-up for meetings.
h. Prepare for first meeting.

i. Determine roles of committee members.

j. Plan for recognition of committee contributions.
k. Evaluate and terminate the committee.

. Plan steps checklist.

The transition of youth to adulthood is difficult even in the best of
times but this 1s the worst of time for significant members of American
youth. Many of the traditional institutions that assist youth in adul thood
are changing, cutting back, and even collapsing. Beleagured school systems
are attacked from all sides--by students, parents, and employers--for their
failure to teach marketable skills to the young. No longer can society
rely exclusively on schools to carry out a task that is clearly a function
of both the school and the community.
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DEVELOPING AND ADMINISTRATING THE TRANSITION PROCESS: PART I

CHAPTER IV - PLANNING FOR THE IMPLEMENTATION OF A
LOCAL TRANSITION PROCESS

A. Planning - An Overview

Planning is the principle factor which underlies all efforts of
accountability in education--especially vocational education and the
transition process. The mutual needs of individuals, communities, and
industries can be met through a comprehensive planning system for voca-
tional education. The success of that planning depends upon the extent
to which all segments are involved. It is necessary that knowledgeable
people be callé&d upon for recommendations. Without careful, informed
planning, educators cannot provide quality programs for the people of
their community.

For clarity in this discussion, planning is defined as the process of
oroviding the rationale for decisions which require allocation of
resources among competing objectives. Planning includes, iIn the broadest
sense, those activities that contribute to decision-making about the
future direction of vocational education as part of the transition from
school to work. Planning is more than identifying changes that should be
made. It is required, also, to maintain existing programs as they are,
i.e., to prevent undesirable change. Community/business/industry contri-
butions to the planning process help local school administrators know
what changes, if any, are needed to provide relevant education for students.

TO De effegtive, the p]dﬂﬂiﬁﬁ Drocess must provide answers to the
following questions:

1. Where are we now and where do we want to be five years from now?

@ All planning begins by identifying the discrepancy between
where you are now and where you would like to be in the future.
Most organizations work on five-year planning cycles.

2. What programs are needed?

@ In this analysis the current situation is compared with the
targeted goal and short-range, intermediate, and long-range
program descriptions are established. Specific problems, as
well as trends, are taken iInto consideration when making
projections.

3. What resources are available?
@ Planning must consider people, facilities, equipment, and

supplies that are usable whether or not they are presently
being utilized.




4. How much time is needed?

@ Realistic timelines need to be established for each program.
This calls for negotiated compromise to bridge the gap
between the ideal and the feasible.

5. What constitutes ''success'' in implementing and conducting various
programs?

@ Enrollment numbers and sites may be part of the judgement
but other factors such as eventual employment success
should also be considered

6. What should be done with the planning results?
@ The planning process should result in the definition of

short-range, intermediate, and long-range goals and

consequences.

B. Support for Planning - The Area Vocational Planning Council (AVPC)

There is a long tradition of involvement of local advisory groups in
planning vocational programming development. With the creation of the
Area Vocational Planning Council (AVPC) and the DPl Plan for Evaluation
of Vocational Education, the advisory committee has assumed a new and
important role.* Success in planning and evaluation of vocational educa-
tion at both the secondary and post-secondary levels partially depends
upon properly functioning advisory councils and committees. Regardless
of the type or size, the planning committee provides a |link between the
school and the community that will assist the school in maintaining and
improving desirable vocational or technical education programs.

fll-'
Yl

The purpose of the AVPC is to offer advice, suggestions, and recom-

mendations which:

l. Assist in annual and long-range vocational program planning
for the local school.

2. Advise the local education agency on current job needs and
the relevancy of existing vocational programs to meet these

needs.

3. Provide a channel of communication among the school, community,
and business/industry.

*Each MAS/AEA district has an AVPC or will have an AVPC established
by 1984. See Aprendix F for brief description and explanation of AVPC.
The AVPC is a regional council formed to improve the delivery and equity
of vocational education to the secondary schools of lowa. The AVPC function
is to provide a support base to local schools in delivering the planning

mechanism.
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4. Assist with evaluating the instructional programs.
5. Promote vocational education in the local community.

6. Assist in conducting surveys to help determine program needs.

/. Assist in planning student placement and follow-up activities.

C. A Planning Model for Local Schools

An AVPC will require a planning ''model'' or process to help them develop
the information required to answer the questions presented at the beginning
of this chapter. The Planning Model for Local Schools which follows gives
direction to the local AVPC planning for the transition process. The model
presents a five-step approach. (See Figure 7 below.)

Step - Consolidating the information

Step Il - Analyzing the information.

Step |1l - l'dentifying programming systems and their effectiveness.
Step IV - Prioritizing desirable outcomes.

Step V - Developing a program of work for each priority

Figure 7/
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Step | - Building the Data Base

Local planning begins with the development of a data base. The data
base provides an objective picture of the current state of vocational
education in the school district and a rational basis for projecting its

future. Steps involved in the development of the data base (more commonly
referred to as ''needs assessment'') include:

1. Assessing localized information;

2. Validating national, state, and regional local trends;

3. Establishing contact with the community;

4, Testing one's judgement; and

5. Documenting and justifying decisions.

In developing the data base, there are four local groups who should
provide input: students, parents, the community, and business and
industry. This input is best secured as part of the local schools annual
or semi=-annual needs assessment. Data gathering instruments used to
secure this input should focus on occupational preparation programming.

Sample forms are discussed in the following paragraphs.

The Student Survey Form, Appendix G, includes data that will enable
the school district to determine:

1. Counseling needs of students in terms of Career Decision-
Making SKills.

2. Career objectives for both male and female in terms of Basic
Work Skills and Work Traits.

3. Vocational Programs that students desire and that also meet local
labor market needs.

Careful analysis and interpretation of the data generated by this form
should identify aiscrepancies between what students say they need and what
students actually do following graduation.

A Follow-Up Survey, Appendix H, for former graduates and drop-outs
helps determine:

1. Adequacy of high school programs in relation to the present
situation.

2. Degree of satisfaction with present employment.
3. Level of post-secondary education.
L. Additional training needed for present employment.

5. High school courses most helpful since leaving high school.




Appendix | presents a Parents Survey which is used to ascertain

perceptions of the parents' basic values. The more involved the parent
is in planning educational programs, the more likely they will be to
support those programs. Parents, as partners in the decision-making

process, provide valuable information.

The purpose of the Business and Industry Survey, Appendix J, is to
help determine what role the local school district has in preparing
future citizens for gainful employment. The survey indicates current
and projected employment needs, basic work skills and work traits, basic
education needs, areas where trained personnel are scarce, and willing-
ness to serve in a training or advisory capacity.

Local school inventories are administered to ascertain what is
available in terms of programs and courses, staff, materials, equipment,
and enrollment. As the planning process proceeds, information developed
from the inventories will be essential.

In addition to this data, the local planning model suggests gather-
ing information from CENIS* and from other statewide sources of informa-
tion on labor supply and demand. Local school and community college
placement reports can also be helpful in this regard. Also, information
on the local community's high-technology needs and capabilities should
be developed.

Step |l - Analyzing Information

To be useful, the information obtained from the surveys must be
tabulated and assembled into some meaningful form so that the decision
makers will be able to plan vocational education programs. The informa-
tion obtained shculd not be viewed as criticism but as the rational basis
decision makers use to plan programs of vocational education which better
serve the needs of the local patrons.

Step Ill - ldentification of Programming Systems

The purpose of this step is to ascertain the effectiveness of exist-
ing programs in providing those skills necessary for graduation. Each
program should be analyzed from both the students’' and the teachers'’
viewpoints. Decisions must be made in terms of the programs meeting the
goals.

*CENIS - Career Education Needs Information System of |lowa under
the direction of the Department of Public Instruction in cooperation with
lowa Department of Job Service and lowa Development Commission. The

system is a four-faceted data gathering and reporting system on (1) labor
demands, (2) labor supply, (3) students' interests and (4) student outcomes
(followup).
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Step IV - Establishing Priorities

The next step in the planning process is to establish priorities to
resolve the identified problems and attain the desired goals. All prob-
lems will not be resolved nor all goals reached at once. The data must
be examined and decisions made with regard to which need Iimmediate atten-
tion and which can wait.

Step V - Programs of Work

For each priority listed in Step IV a Work Plan with proper documenta-
tion needs to be developed. Staffing needs, enrollment shifts, coopera-
tive possibilities, building needs, and fiscal resources all play a very
important part in the development of a program of work.

D. Coordination of Local Plan with Area Vocational Planning Council (AVPC)

This approach to the development of a transition model for rural lowa
is founded upon the work of the AVPC (see Appendix F). Regionalized
planning makes it mandatory that local schools coordinate their planning
efforts with the development and implementation of the AVPC concept.

The sequential development of the AVPC is described in the chart on
the following page. (Figure 8)

The AVPC and the local plan need to be coordinated in order to achieve
maximum effectiveness of program development and operation.

The fully extended model (see page39 ) shows the coordination between
the local planning model and the AVPC developmental process.

Each step of the local planning model becomes part of the AVPC

developmental process. For example, the data base developed by each local
school becomes part of the data base for the AVPC to determine what level
of programming is required to meet student needs. Such work must be coor-

dinated with local school programming efforts.

The mechanism for addressing the plan iIs the key item in the AVPC
developmental process. The collaborative community plan (see explanation
and model on pages 25 and 26) provides the model for the development of the
community and regional support base necessary for the delivery of improved
vocational education.

The AVPC operating process, quarterly meetings, communication process

and system, and area committee member representation, ties together the
AVPC with local planning efforts.

37




Figure 8
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These steps are based upon the Area Vocational Planning Council
gquidelines, Appendix E, In the Vocational Task Force Report, June, 19/9.
(Appendix F, this document.)
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Figure 9
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E. Phases of Multi-Year Plan

The multi-year plan of the AVPC is best described in a five-phase
reference.

Phase | - Awareness to Local Education Agency (LEA) of AVPC
Phase Il = Nevelopment of Proper Information for Local Planning

Phase |1l - Formation of Delivery System(s), Planning Subgroups
at the County Level

Phase IV - Initial Steps to Area-Wide Plan

Phase V - Ongoing Evaluation of the Implementation and Continua-
tion of AVPC

To implement the multi-year AVPC Area-Wide Plan requires that a report-
ing system (the Local School Annual Application, CE-100, and accompanying
Individual Program Approval, CE-4) flow through the AVPC to the local school.
The following chart (Fiqure 10, page 41) and explanation (Figure 11, page 42)
established the relationship of the AVPC to the local board and the (Career
Education Division of the Department of Public Instruction.




F 1 glji"if: ]U

FRAMEWORK FOR AREA PLANNING

o L ————— e el

COUNCIL RELATIONSHIPS *

— . _— o ——— e = =

State Plan - | ;

Planning &

State
| Vocational

— —— e e —— = —

_— ——— — — —— e i

e —— e ———

| :
| U | State Board of Public Instruction | ___ Craw
Accountabi l ity L S ol ) v el o s— | ) —T Advisory
Committee | Counci | |
- I = l S
; |
| |
I — L - e e |
' I
D | l |
: ___________________ - Dr | e e e e | e e e e St I
: Careei Fducation Division r :
| r
| I B .
i | - ——
I
: | Area Coordinating
Area Vocational | e e e e Agencies: CETA,
advlsorysanrcls T 1 Area Vocational Planning Counci | j“‘"' Counci | of
Committee - —— Governments and
. - | Voc. Rehab.
|
!
ocal Board Local Board ’ Local Board Local Board

omprehens ive
ocational
Igh School

J(Ji!it}':{
Developed/ Comprehensive
Administered High School

Vocational
Center

—— e — — i =

— - — e e —

The LEAs (whichever type or combination of types) present their method (local plan)
of becoming part of fulfilling the vocational education requirements of the area
vocational planning council's plan for delivery of vocational education to the area.
It the area vocational planning council disapproves of the LEA method or plan, the
LEA has the right to appeal to the State Board of Public Instruction.

Final Report of the Task Force on Vocational Education, Department of
Public Instruction, Des Moines, lowa, November, 1979, page 60.
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Functions of Groups
Involved in the Proposed Planning Process

—

e ————————_ —

= e — ———— —T

Groups Function(s)
Comprehensive Vocational High Schools: Develop local plan of implementation |
Local Boards Approve local plan and refer

|
local plan to AVPC. |
|
Vocational Centers Develop local pian of implementation

Local Boards Approve local plan and refer
local plan to AVPC.

Jointly Developed/Admirnistered Develop local plan of implementation

Local Boards Approve local plan and refer |
local plan to AVPC.

Comprehensive High Scnhools Develop local plan of implementation |

Local Boards Approve local plan and refer
local plan to AVPC.

State Plan Planning and Recommends general direction of
Accountability Committee vocational education to State Board |

and assists in planning where
appropriate.

Agencies: Provide services designed to |
CETA, Council Tor Governments, develop employability and, as |
Vocational Rehabilitation, etc. such, address the planning process.
Division of Career Education, Provides guidelines for planning and
Department of Public Instruction assistance in implementation of plan.

Conducts evaluation and assists LEAs |
In self-evaluations.

Area Vocational Planning Councils Develop area plan. |
Advise and consult with local
schools concerning vocational

planning.

*Final Report of the Task Force on Vocational Education, Department of
Public Instruction, Des Moines, lowa, November, 19/9, page 61.
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CHAPTER V - IMPLEMENTING A TRANSITION DELIVERY MODEL

A. Rationale

The Task Force on Vocational Education recommended in its official
report of November 1979 that the Area Planning Councils, boards of local
schools, and Area Education Agencies consider increasing the diversity of

and accessibility to vocational offerings through the greater utilization
/ - ) -

of _jO intl Yy adm inistered programs. This chapter advances the conce DU of

the center-based delivery system Iincluding a center-based curriculum model

(see Appendix X, Recommendations of the Vocational Task Force). Several

unique reatur are emphasized that support the Occupational Preparation

es
Programming parameters advocated in this resource book (page 3).

A number of factors unique to lowa support the rational for a secon-
dary vocational center delivery model. Among those factors are:

'

1. An abundance of hard-surtace ftarm to market secondary roads that

1

al ready support a rural transportation model.

N

The existence ol special education bus routes in many counties
that are available for high school student transportation.

‘L.)‘--‘

A number of existing cooperative programming arrangements in voca-
tional agriculture, vocational homemaking, foreign language, etc.

The center-based delivery system has the following advantages over the
current delivery system:

i Prc:tvide':; t;ual i CY pPprograms for hif';t‘i schools wi tnN S “-]ai | enrol ]mentg :

2. Enhances peer group learning by providing opportunities for
contacts with students from other schools.

3. Provides opportunity for cooperating schools to increase curricu-
lum offerings.

L. Demonstrates how merged area community colleges can work with high
school students and local communities to improve an area's educa-
tional services.

5. Provides new programs and new learning experiences for students.

6. Reduces cost-per-pupil-hour-of-instruction due to larger class
size than would be possible at the local level.

/. Increases students' educational opportunity through academic,
career and placement counseling, and subject matter woven around
careers.

o=
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8. Gives schools an opportunity to provide career education through
vocational programs.

9. Encourages schools to do more with regular programs since pressure
at the local levels for improved vocational programs is removed.

10. Demonstrates to communities the concept of career education, the
need for vocational education, and the strength of the cooperative
effort.

11. Demonstrates that public educational agencies, working together,
can provide meaningful programs.

An analysis of rural youth in relation to establishing the need for voca-
tional education includes two elements. First, the Report of the Vocational
Task Force data presents a track record for ;lanning.ﬁz The report indicates
that in a state-wide study of the class of 1977 one year after graduation,

68 percent of those who participated in vocational programs were gainfully

emp loyed. |t was noted that 49.18 percent of the members of the state's
graduating class of 1977 did not enroll in any postsecondary education programs
in the first year after graduation. Figure |2 below indicates the availability
of vocational programming to students In the state and Area V and the percent

of students served. This would seem to support the premise that vocational pro-
grams are needed at the secondary level to reach many students who terminate

their formal education with high school.

F gure | 2
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Service areas are as follows: Vocational Agriculture, Home Economics,
Trades and Industries, Distributive Education, Office Education, Multi-
Occupation Coordinator, Health.

*Final Report of the Task Force on Vocational Education, Department of
Public Instruction, Des Moines, lowa, November, 1979, page | 0.




Second, The career development concept as suggested through the
parameters of occupational preparation programming (see page 8 ) supplies
a framework for pianning. Certain skills (job seeking, job maintaining,
life survival, and basic skills) need to be developed if the student is
to live and work successfully. Leading directly to employment are
exploratory programs with their attendant career decision-making skills
and preparatory programs involving general employability skills and
job specific skills.

B. Definition

A center-based delivery system is a joint effort of two or more

school systems pooling their resources to provide career/vocational programs

for their respective students without any loss of identitvy for the
] b / =P8 /

g — —

participating schools. The concept also includes the participation of
the merged area school--the community college. (see Appendix L, Brochure
of Storm Lake iowa Central Community College Career Education Center)

ldeal ly, the center-based delivery system pools the junior and senior

level students from a cluster of school systems into a geographic center
for the purpose of augmenting students' vocational education opportunities.
The system provides a time block for students to complete basic graduation
requirements at the local school and a time block for students to attend
the vocational center for vocational planning and training.

Factors to be considered are transportation, time and distance, local
school offerings, student needs, and business/industry needs. In many
cases, a group of schools within a county or within two counties can
supply the minimum number of students needed to support a center.

The geograghic divisions of lowa school systems are approximately 25
miles square with groups of school boundaries roughly parallel to county
lines and with the county seat town usually the largest and many times
near the center of the county. This quUFJﬁhiﬂ phenomenon SUpports a
10-15 mile travel time to a common center facility. The larger county seat
town usually provides more community-based site experiences than possible
Iin the contributing communities. These experiences include multi-
occupational preparation, on-the-job training, (Work Experience) and
Experience-Based Career Education exploration.

C. Philosophy

Ihe development of joint-effort secondary career education programs
Is based on the assumption that students are not receiving adequate voca-
tional programming in Basic Work Skills and Work Traits in existing high
school programs. In the past, skill development (Employability and Job
Specific Skills) have been developed in Vocational Homemaking and Voca-
tional Agriculture Programs with some programming available in Business
Education and Industrial Arts areas. Such programs require the purchase




and maintenance of expensive equipment even as enrollments in rural
schools decline. Small schools can, by banding together with the aid of
the area community college fulfilling the role of a catalyst, provide

sufficient numbers of studetns to make programs cost-efficient.

Even more important than the cost factor is the needed variety of
programs that can be offered to meet the wide range of occupational
interests and needs of students. Some students have well-formed career
plans and need entry-level skill training while others need the oppor-
tunity to formulate career plans while exploring one or more career
options. The flexibility build into the joint-effort center plan meets
these various student needs.

Center-based planning provides a way to increase the educational
opportunities available to lowa's rural students. The larger number of
students served and the broader financial base combine to bring the
cost-per-student down. Occupational programming which provides this type
of service can 2id in the reduction of the drop-out rate in the local
schools.

D. Establishing the fui;

I
between local schools and the area college that a center-based delivery

—

system is needed. Each agency's chieft administrator must explain to the

The essential component of joint-effort planning iIs the agreement

local board that the programs are needed and the board and administrator
must be willing to find the necessary resources for establishing and main-
taining the programs. The result of that commitment iIs the development of
support policies by each local board for the center-based delivery system.
Local staffs and parents must De Kept informed about program ddvdntdﬂes
through joint public meetings with the board.

Each high school principal must accept the philosophy that joint-
effort planning can better meet the needs of his students. Each principal
is responsible for the development of the curriculum offered at the
center through joint effort programming. The principals need to feel
that the operation of the center is but an extension of their own school
system. The auidance department assists the principal in conducting
surveys of parents and students to determine which programs should be
instituted first. The principal can recommend policy concerning the
amount of credit which will be earned toward graduation in joint-effort
programming. The principal must also make plans to structure a schedule
which will allow students to be released for half of the school day to
attend the center.

The responsibility of identifying students who can best profit from
each of the joint-effort programs in these courses in sufficient numbers
rests with the guidance office in each school. Guidance counselors must
help conduct and tabulate the surveys of students and parents and plan
student schedules to assure the necessary block of time. The need for
career planning, as part of the total educational program, should be
explained and student questions answered by the guidance staff.

L6




The combined effort of administration, statf, and board must be
directed toward explaining to the students that the joint-effort programs
will be meaningful and will not detract from participation in local school
activities (extra-curricular) nor will it detract from individual school
loyalties.

The local cchool board staff needs to survey the offerings to
determine what s taught in each program. This IS5 necessary to prevent
duplication between the local school offerings and center-based programs.
The staff of the community college can provide expertise in developing
program offerings, which can provide minimal job-entry skills (general
employability skills and job specific skills) as well as preparation for
entry into more advanced post-secondary programs.

Follow-up records of student performance and mobility must be Kkept.
Such records will aid in maintaining quality programs. which assist In
maintaining adequate enrollments. Employment trends and post-secondary
education availability can be monitored and correlated with the curriculum
of the joint effort. Such activities should be conducted in the adminis-
tration of the joint-effort programs.

large enough to insure adequate enrol Iment In each proagram. It should
also be geographically compact to minimize students' travel time to and
from the center. Suggested minimum enrollment for a group of up to eight
schools to offer five to six programs is 400 twelfth-grade students (see
Appendix M, Area V Population S

Fach cooperative aqroup of schools should provide a student population
4 ' |
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E. Implementation Guidelines

s e T — — =

Implementing a center with adequate occupational preparation programs
includes these elements:

] o Aﬂfﬂi f I Strat l ol " ;{J(? r&l boardads . ommun . [ Y .;;Ul Ili;"’_:"[ff r‘f__::p resentat i{_«)n ,
and Department of Public Instruction representative working
together.

L Deveiopmemt of necessary studies to support the concept.

3. Proper information dissemination to all parties.

4. Work plan with time elements and the coordination of the

procedures as the key factor.

5. Adequate facilities, including equipment, supportive policies,
staffing, and calendar arrangements and program development.

6. Evaluation processes and standard operating procedures.

These elements are developed and articulated in four phases.




Phase 1 - Involvement and Study Period (Suggested Three Months)
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This phase involves the development of the needed information
development of the needed structure.
t

Phase 2 - Formative Period (Suggested Six Months)

—— e R e =

This phase involves coordinating studies and personnel into a plan

of development.

Phase 3 - Implementation Period (Suggested IThree Months)

This phasz unifies the plans into the actual development of the

centcer thal, iS r €40 LO I."*._‘t_ﬁt"'i‘..;‘:'“ students.

— b
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Phase 4 - Operationa

Ihis S the ongoing procedural €ciriort dcvc Oped TOr continued

operation of the center.

The key to carrying out the implementation activities 1S the timing
-~ 1 . . L q s - i et I . - | - * | ¥ - II
OT these activities and the Invoivement OoTF personnci. The chart on Pad(ce %9
o

Il lustrates that

~oordination.

F. Financing

Financing of joint-effort programs can be divided into various cate-

gories of support and resources necessary to develop, implement, and
sustain the programs. A typical list of categories might be as follows:

Category Responsible Agency

S —— e —

Deve lopmental [Ime Local school and nugrged area
indirect aid

Equipment Merged area and/or local school

Instructional Cost Merged area and/or local school

Physical Facilities Merged area and/or local school

Transportation Local school (direct transporta-
tion a I L])

insurance (Stuﬁﬁﬁtj rarents

Supervisory Administration Merged area school

Ne
40
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Implementation Guide Lines
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G. Cente

r-Based Curriculum Design
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A major function of the center delivery system is to provide an appro-

priate cu
be taken
uity i1s t
study to
Sequence
students
gration |
apply con

T

e
gives spe

1.

rriculum. The basic curriculum development principles that must
into account are continuity, sequence, and integration. Contin-
he repetition of significant concepts throughout a course of

insure that the student understands and assimilates the concepts.
is the ordered progression of

learning experiences that provide
a rich understanding of more complex and abstract Ideas. Inte-
s the unity among learning experiences which enables students to

L

cepts learned in one discipline to other disciplines.

above principles should guide the designing of a curriculum which
cial attention to the following design elements:

Time: To facilitate maximum learning and skill development,
a block of time is mandatory. Half of the school day must be
made aval lable.

Student Motivation: The recommended grade level is grades 11
and 12, using the half day time block. The older adolescent is
capable of maximum exploration and skill development with the
block time.

Curriculum Sequence: Local schools should offer in the earlier
grades those prerequisite recommended courses that integrate

skill development with the career development process.

Offerings:

a. Emphasis should be placed on the sequence of career decision-
making skills beginning in grade nine. Those decision-making

skills are:

@ 'he skills of using personal and social goals in the
decision-making process.

@ The skills necessary to gather, organize, and evaluate

information for effective decision-making.
@ The skills of formulat ih{j tentative career ﬁ)]afiS.

@ The skills of evaluating career decisions as they
relate to personal values.

C

@ The skill of developing short- and long-range educational,
social, and occupational goals.

b. The main emphasis in occupational preparation programming is
basic work skills and work traits as related to the development
of general employability skills. Occupational Preparation
Programming is a continuum of developmental experience emerging
from career education and pre-vocational programming sequence. The
continuum for all practical purposes begins in grade nine and ends
with experiences in a training program at the post-secondary level.




The goal of general employability skills is based upon the following
S

I. That the career decision-making process is basic to the develop-
ment of general employability skills. Students must proceed
through the career decision-making process and emerge from the
general employability level of programming with career decision-
making knowledge and a tentative personal career plan based upon
a practicum experience.

2. That the focus of the secondary school is the development of
general employability skills that include basic work skills and
basic work traits.

3. That the vehicle for teaching basic work skills, basic work
traits, and career decision-making skills is a Program of Instruc-
tion with subject matter content focused on job specific skills
In the vocational service/cluster area.

4. That this subject matter content in the occupational setting
becomes the basis for developing job specific skills at the
secondary level In some programs (i.e., Cosmetology and Health

Aide) when business/industry specifies certifiable competencies

—_—————— — T ————

S

and requirements for that occupational area and is the basis for
continuation Into the post-secondary level with articulation
that ftactlitates student advancement in programs.

Basic tc all segments of a vocational program are the learning exper
lences in job seeking skills, job maintaining skills, life survival skills
and basic social, math, and communications skills needed for occupational
preparation.

H. Program of iInstruction

The heart of the center-based concept of developing occupational prep-
aration programs is the Program of Instruction (see Appendix N, recom-

>
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mended standard Vocational Task Force Report, page 43). A Program of
instruction consists of the total planned sequence (grades 9-12) of
learning activities which includes a basic academic core, occupational
subject matter and preparatory training that provides work skills, work
traits, and career decision-making skills. Subject matter in the program
sequence will also include job seeking skills, job maintaining skills,
life survival skills, and the basic vocational math, science, communica-
tion, and social skills.

|. Basic Academic Core:

The core consists of those fundamental courses in math, science,

social studies, and language arts required for graduation from
the local high school.




2. Exploratory Experiences: ‘

Exploratory experiences are those sequential experiences that

enable students to develop those career decision-making skills
necessar¥ to develop their career goals.

3. Levels ot Programming:

There are two basic levels of programming: (1) developmental
programming consisting of those areas of study related to the
occupations that support the students In their preparation
level work; i1.e., business math, business law, general busi-

’
ness, iIndustrial arts, home economics, etc. and (2) preparation
programming consisting of those areas of study that provide

e

students basic work skills and work traits ftor entryv-le
ployment.

vel em-

4. Basic Conditions -

A program of instruction must consist of all three component

parts: supportive developmental subjects, recommended aca-
demic core, and preparatory programming. MOre anecif1£¢31]y,

the program of instruction must honor the following prescriptions:
d . ﬁd&ﬁukiu cﬁ;!m"m?ur; ;x;ﬁi'ﬁ; es shall be ﬁrQuIdgd O

each student via the local school career development

operating plan.

D. The content and objective oftfered secondary students
are dependent upon the competencies required by busi-

y |

nesc/industry for entry into local occupations.

c. All programs of instruction shall be structured around
an area of employment identified by a taxonomy number
for that vocational service or cluster area.

d. For a program of instruction to be approved, all three

component parts musit

instruction.

be structured Into the ;Hﬁﬁgraﬂltﬁf

e. A program of instruction cannot consist solely of occu-
- occupational and general education
subiects or of occupational and general education or

exploratory experiences.

pational subjects Or1

f. Occupational subject descriptions must specify the skill
areas addressed in order to be included as part of the

total approved program of i1nstruction.

g. The same applies to general education subjects included
in the program of instruction.

Occupational Preparation Programming is a continuum of developmental
experiences emerqing from a career education and pre-vocational programming
sequence. The continuum for all practical purposes begins In grade 9 and ends
with the culmination of experiences in a training program at the postsecond-
ary level. The component parts of the program of instruction are illustrated
in Figure 14 on the following page.

U
N




Firaqure |4

<TO~-P>ITPTVMDO
OZ—-S2=apTHOIXTV

OF THE
F};:".';r{:l*‘ﬂh
| B |
| P |
) F 1 O |
i Basic L | Qb |
A | O L ‘Oc;?f M
INSTRUCT | ON | (BRI 2%, E p
i 4| 1 7 I v -
| | O | ' E O
ACEa"it’i!"i’lC* R 1 SU';JPCH i' L G
A Y | ’ '\ O R
Y P A
1 [ MM
X | EM
) | :. N i
Lhﬂe E | Subject | T &
R | /b \ A G
| | L
Eal
AN a
 C| A |
| E | )
| S | | /
Sy [ | S b

Center Program Offerings

With the development of the Vocational Task Force Report and the
formation of the Area Vocational Planning Council, the emphasis has been
placed upon the center concept delivery system for the rural areas of lowa.
The purpose of the joint-effort offering in a center-type curriculum mode]
is to provide within the framework available to all schools the preparatory
level necessary for the development of entry-level employment skills.

Following the guidelines stated in the Basit Condition Section (page 52),
including the stated purpose of block-time program being the preparatory
level necessary for development of entry-level employment skills, a ten-
program model is exemplified on page 56.

Local schools supporting the center where the block-time program is
offered supply those general education and occupational subjects as needed.
The center administrative team, working with local school principal, should
develop a recommended |ist of common subjects for each program of instruction.

The key to center program offerings is the development of a cooperative
effort by all supporting schools to structure local curriculum (schedules)
to meet program goals. The model illustrates many combinations of curriculum
offerings that can be structured into a center-type curriculum.




J. Types of Programs

Programs can be structured as a single occupational placement or as a
multiple occupational placement in a service area. A vocational service
area may have more than one program of instruction. A program of instruc-
tion, for example, may be structured around a two-year sequence identifiable

by a separate program taxonomy in that service area. Figures 15 and 16
bresent exemplary programs for both kinds of placement.

Figure 15

SINGLE OCCUPATIONAL PROGRAM SEQUENCE

Grade S Grade 10 QGrade 11 Grade 12
< Developmental ——————>3¢———  Preparatory - - 3
= : e —— ——
' Exploratory |
! i _ } |
1' | Expearience | :
Bas|c Academic Supportive | 4 | Preparatory
Core Occupational : Continued Core r Programming Empioyment
| Subjects | % | |
i dYccupational | |
. lanta |
i ____1_‘_ | ___E)EEEUS I l..f
Example Model Program
Health Aides
Grade 9 - Algebra and General S5cience 'Recommended)

Grade 10 - Biology (Recommended)

Grade 11 - EBCE experience in Health Fields (one semester) plus
Science and additional Math (Recommended)

Grade 12 - Joint-effort block time (one semester) program in
Health Aide Occupations. ‘See Appendix 0 for program
description.)




Figure 16

MULTIPLE OCCUPATIONAL PROGRAM SEQUENCE

Grade 11 Grade 12

Preparatory Programming
‘ | ST TN
Child Care | Chlld Care Il = Employment

Grade 8 Grades 10
I____nﬁ___.- -— =5
j voc. Homemaking | ' Voc. Homemaking |l | Food Prep. | 1 Food Prep. Il | Employment
| |
_-.‘ — i ——— g —_—.--_—_-—.— _—— -—-_-.--JI---—-———-— ---—-——-——T- PR —
Developmental Programming i

Alterations | | Alterations Il 5 Employment

voc. Homemaking il Voc. Homemaking IV

Example Model Program

Vocational Homemaking

A vocational service area may have more than one program of instruction.
A program of instruction may be structured around a two-year sequence Iidenti-
fiable by a separate taxonomied program in that service area.

Grade 9 - Vocational Home Economics | (Recommended)
Grade 10 - Vocational Home Economics || (Recommended)
Grade 11/12 - Three Possible Program Choices

l. Child Care
2. Food Preparation
3. Clothing Specialist

- Students in Child Care (grade 11) would enroll in Child Care | (as
a separate class within the curriculum of Vocational Homemaking 111).
Students then would proceed to grade 12 and enroll in a separate
class, Child Care Il, (within the curriculum of Vocational Home-

making V).

K. A Center Model Ten Program of Instruction

The joint-effort programming supports that plan. The center concept is a
natural development whereby many schools can pool their students and efforts
to develop adequate programs of instruction. Using the recommended program of
instruction format, Figqure 17 illustrates a center offering ten programs of
instruction to stydents.




An Example
Center Based Joint Etfort
Cooperative Frogram
(Ten Programs of Instruction)
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CONCLUSION

The success or failure of the lowa Transition from School to Work
model described ir this report depends on many factors. Certainly
legislation requirements (School Standards) are important, Department
of Public Instruction leadership and resources are essential, and local
administration and local board support and commitment are vital. Most
important in the development of the transition model is the belief by
education personnel that lowa must refine its educational system withii

LT
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the context of existing resources and personnel to meet today's and
tomorrow's needs.

The transition from school to work as described in this modest
effort is a developmental process. The student in the progress of his
educational experiences at the local school moves out of a cloistered
patterned existence of class periods (time) into a new world of occu-
pational programming available in the center concept of organization.
The half day experience in a single occupational area promotes transi-
tional growth in new dimensions. A center of new peers is developed;

a center of concentrated curricular experiences moves that student Into
the mode of the working world. The further development of fransition
process can be improved with accompanying curriculum changes. The
center curriculum model in Chapter V (Figure 13, page 53) changes the
current curriculum concept stated in the beginning of this report
(Figure 1, page 1).

The role of the secondary vocational education should be to assist
the student in the transitional development process. The work of this
report with its accompanying rationale, conceptual models and explana-
tions seeks to accomplish the first step toward the improvement of the
secondary school educational process of lowa. The secondary schools
will then be better able to address the needs of rural students in the
next decade.

lowa needs to look at its educational system. Numerous outside
forces will force changes. Perhaps this sourcebook will enable us to
rationally plan to meet those changes rather than percipitously react
to them.
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APPENDI X A

|OWA CAREER DEVELOPMENT MODEL




MODEL FOR
CAREER DEVELOPMENT

CAREER DEVELOPMENT PHASES

AWARENESS ACCOMMO- | EXPLORATION | PREPARATION @OCCUPATIONAL
DATION EXPLORATION ENTRY

L

SELF

BASIC
CONCEPTS &

PRIMARY INTERMEDIATE!  JR.HIGH |HIGH SCHOOL 'POST HIGH SCHOOL \\

K 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16

lucation Project, lowa State University

Developed as part of Career b

Figure 1

This model identifies that within ttie secondary schools needs. and the different delivery systems to make these

grades 7-12, there are several phases of career education secondary programs accessible to mere lowa high school

The students are provided job entry skills in the preparation students

(vocational) phase. This phase for secondary preparatory

(vocational) programs usually takes place in grades 11-12 It is within the overall career education concept that some
of the following positions are identified. Specifically,

It appears the original charge of the task force was to however. it is within the preparatory (vocational) phase that

become familiar with secondary vocational programs that the list of secondary vocational education positions have

provide students with job entry skills, the various program been identifred




CONCEPT

Based on the Career Education definition, a model for career
development was generated showing the relationship of these concepts
in the total curriculum. The model depicts a concept of career
development beginning in kindergarten and continuing throughout life.
It evolves around two basic concepts--the concept of self and the
concept of the world of work. The self-concept focuses on the learners
understanding of and preparation for entry into the world of work.
The purposes of these two concepts remain the same throughout the
model, but function differently during each phase of career development.

During the awareness phase of career development, the self-concept
emphasizes those educational experiences that will lead the learners to
becoming aware of themselves and others in a physical sense, their per-
sonal feelings, and about living with others. The learners become
knowledgeable of the function and operational structure of the school,
recognize accepted school behavior, and recognize factors which con-
tribute to optimum learning potential. They recognize personal attri-
butes, suggest individual steps for improvement of learning, describe

personal feelings toward school, exercise their feelings toward them-

selves and others and examine individual family and social characteris-
tics and needs OT man. For the world of work concept, emphasis IS

P ] aced on deve loping understand inas of and APprec lation for work y ne
value of the worker, and the role of work and the worker In our society.

The learners examine the world of work as it relates to the ''total"
lives of individuals and groups. They interpret the concept of work,
rii‘CQg” 1 7ze the reasons DEOL le wWwork - and exn I b Ct a posS Itive att | { l,l"'.‘_'i e
toward work.

They examine occupations, occupational changs and how their self-

perceptions relate to selected occupations by exploring a wide variety

of occupations. They discover that people change occupations and relate
their self-perception to those occupations that interest then

They explore the economic aspects of work, differentiating between
employers and employees and consumers and producers, recognize money as
a medium of exchange, examine how workers are paid for their services
and identify the influence of transportation in the economic system.
Dufiﬂﬁ thi% Jhﬁ%?, NnNO attempt 1S made to relate the ﬁﬂiﬂta o1 r%phﬂwi~

stressed In each ot the concept:
The accommodation phase has two purposes. Ihe learners continue
1 S = . = 4~ . . | ' ~ s o 1 =
to deve | OP SQ] f"awu reness and wareness ol cthe WOl | @ L( WOTIK. Ha
addition, they hcqiﬁ to relate or tuse l(accommodate) thelr understanding
l | - "l - - ~ T 1 !- : | . 1 Fa RV Y= Y - W | . =i . - -
Of‘ "_'HLW']\“.;L':S L“ind the di‘}\“.‘* lopment Ol aCadelli C K1 I S o anNdad deve ](Jl- apprecida

tion of their individual
1 |

to contribute to school and communi ty. They examine the world of work

characteristics by adapting and adjusting them




as related to the well being of individuals and society. They investi-

gate (1) the nature of occupational clusters, (2) factors which influence

our economic system, and (3) the similarities and differences between
values in diverse cultures. The fusion of these two concepts continue
throughout the career development process leading eventually to entry
into a life style and occupation suited to their interests, abilities,
and desires.

In the exploration phase, the learners begin indepth exploration
of their re
clusters that comprise the world of work and their interrelatedness.
During this phase of career development, they recognize the educational
setting as a place to gain direction and needed skills for the develop-
ment of career goals. They consider their analysis of the economic

-~

()

| interests, aptitudes, and desires and the occupational

aspects of the world of work and investigate societal and cultural factors

which infl
provided di
prepared t
screening
courses which relate to their personal attributes, satisfactions, and

ring this phase of career development, the learners will be

nd selection, they will be able to choose those high school

career learnings. As a result of these experiences, they begin the pro-
cess of selecting occupational areas for which to prepare for job entry.

- _ - - #* . . - . 4 ] 1 A r & R - I. N il . e B s . Y - ¥ LY '\‘I - - -
The tourth phase O career development the preparation and explora-

tion phase--has a two-fold purpose. The learners may continue their ex-
DEOrat i()!“: gﬁ-' the OC( upat Hola 1", C ' usters that ~Oomprise the wOr |d \.rf‘ WO TrK

or begin preparing for occupational entry into a cluster area. As a
FﬁSu]t_f}f gﬂutﬂ{i{f«i] experiences L%k;;idFd iriiﬁﬁik ﬁhuht L;{ i&FCEI'(hTﬂ:IHM*

ment. the learners will attain employment qualities and skills for the

world of work. including attitudes, values, and occupational skills to
l

i I . - 4 - 1. . "‘:-'r . ! - —~ = g
the extent hece: ary 1ror econoinic lnaependence and persolfdg | 1 U l | |

The learners will utilize the educational setting as any place or prograi

in the school and/or community which will give direction and skills for

career development.

The learners will utilize their aspirations, experiences, values, and

b

abilities to give orientation and direction to their career development.
- ml - - S - - - - i 1 = - - & 7 : 4 - - - - |5 - = C . 1 . - : k s -
[hﬁ ]earneru continue ﬂﬁd]YSIQ o8 s pPel | C penaviors d4drd ]ifv wLy'ﬁQ H“!]G

- . } s - - — - > ~ 9 i 3 - i ‘.-_- £ - " N ™ - ™ t - |
determininag and preparing personalized directions TOl the world of work.
1

Tij;_ny e Xam I ne se | ect |':-.(] careers « ."I;]I COrn |l espond | nag l | 1 e St Y ] es as 1 ht“:f re

to their own skills, capabilities, self-perception and needs, and recognized

i

. 1 = - L e i ~ - . ir ; | = oy, -
socletal fuﬁ;__-_{ rons thal IntTriuence numar behavior.

The final phase of the model suggests broad opportunities fo! the
learners once they have entered an occupation and a life style. While it
i S rec ,:)g{'l i ZL‘fk-j I |'_'|: -1 OCGU |I_fr1 l l Ons { ‘_‘I | eX|IST [ L'f'.r‘f:: Y na ‘:, h:' nonexi s ttjflt | IN 1 h*.'_’L

throughout their formal education should provide them with those

r

. : : TR SR ; ol g e -~ e e o o W
11s and abilities needed to adjust to the changes that they may Tace

\/
x = (D
0O)

UV
@ L

r—*.

he years ahead.

L

ience and control human behavior. Through education experiences

U
U
'O assess and pursue the career options open to them. BY careful
d

ars ahead, the career development process that the learners have experi-

N




The model presents a concept of career development with specific
tasks to be satisfied at specific grade t Is Important to
realize that it represents a thought, revealing a flow of this thought
throughout the learners' educational exp

periences. In no way should the
lines in the model be interpreted as being

l eve l S e 1

rigid in determining the
functions to be carried out at a specific grade level or describing the

function of the phase of career development at that grade level. It
understood that career awareness, accommodation, exploration, and
tion of self and the world of work can and will
all grade levels. The abilities, inter

1 S
prepara-
most likely take place at
ests, desires, and backgrounds of
the learners will dictate what will be emphasized at a specific grade
level. The model should be viewed as being very flexible with the rigidity
in the concept concealed within the individual

student and the model struc-
tured to the iIndividual students and their

needs

-




The Concept of Career Education with goals and outcomes is illustrated

be |low

CAREER DEVELOPMENT

SUMMARY CHART: DRAFT OF A SCOPE AND SEQUENCE MODEL

Grade K1234 5 6 7 8 910 11 12 13 14 15 16

Age | 1 2 34567 89 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26

87 88 B89 90

CD Outcomes

GOAL AREAS
' . . L v - : Tt " 3 1 Yo e AT P
- '-",_/ . _1 1 B ek . ¥ | iy u ; ol .-; [ ¥ . d ; ‘.:",(,I.
SelfS:T;;:iaal YH AN SRRt Cr et A O TR /////// Emphasis Self Identify
l .. / . —. . > -*: % :_--'.1,.'-_- =51 "'-"_I ; ,: » -:;' :r L .1 ':.‘; "'II.*.: i , .-':' _:.'/. : / //A‘
e TS At S R 7 e PR S R R i, BpeZ e 2, _ e Toward Satisfying
Interpersonal ;;// Sy o e AR 5 S\ S PRI A X e S R A R 2 Interpersonal
Skills T ; /4 RN O ey ’..‘ VO s B0 ‘;1“"*.”..“;1' *', "-L-I’." 2 - 2 (Coals Relations
Decision Making B2 L R I £ §Tn by Baternined Career
Skills Decisions
| By Self Education
Career Life Style e
SKLLl | Individual Understanding
Skills To Carry A Y Aod Skill Competency
Out Career Plan =.T1:3;3;df€&:3f-f_ Career Placement
School /Work W AR N Experiences Self Social
Philosophy Fulfillment
Iy
SUGGESTED Roles USOE \/
APPLICATION Clusters Subject Personal
MODE grmiid Interest Areas
Interest Areas
DECREE ONGOING EMPHASIS
OF
SUCGESTED MODERATE EMPHASIS
EMPHASIS

MAXIMNUM EMPHASIS

PROGRAMMING EMPHASIS (ongoing/moderate/maximum) conceptualizes the human
development task emphasis based upon a human growth and development sequence.

APPLICATION MODES specify curriculum parameters especially effective
for student career development needs.
in-school

- Subject Matter Interest Areas are the

vocational programs/courses.

occupational/

- Personal Interest Areas are those programs/courses designed for
this latter stage of occupational programming (exploration
can be finalized in a community-based setting).
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DATE OF SURVEY:

METHOD OF SURVEY:

COUNTY STATISTICS:

SITES SURVEYED:

Chart |

i —
e e ——

NUMBER

IN HUMBOLD

Rank Order According to

——— e ——

e ———— i -

Fa & - r = e
Service Al eas

e —

Trades and Industries
Office Education
Distributive

Fducation

Agriculture/Agri-Business

Heal th

Home Economics

Industrial Arts
in Trades and

TOTALS

|nc luded

Industries

HUMBOLDT COUNTY
BUSINESS /INDUSTRY SURVEY
ABSTRACT
1982

Summer ,

Personal Interview

Population = |

] § -

—~

Age

i

G

Grouping -

QO

No Sianificant Minority Groups
b

Number ot Farme 860; Average Size - 311 Acres

Number of Busines

412; Employing 5,100

of
ot

Population

10 ) | 8/ Population
D00 d Ovel 56.67% of Population
Four Lommu t School Districts -
| 2 Enrol lment - 2.408
Towns = l%
(Humboldt laraest town with 4,465 population)

tratiftied Samj Classified by Vocational Service Areas
,'? L.:' C} E L,; S SUr U-_:"l.-"-" 1 ' { 111 ] ) m," l aAaces O f B us i nes s {. ] ] 1 0) f_ r_; 'E 2
wel Single Owner Sites- No Employees) The /5 Sites
elected Employed yre Than One Employee Within the
Sites, The Wi |48 Occupational Areas
| = BRI T LR |
OF JOBS AT THE / | TES SURVEYED |
-y ™ F ~ i - “~rem;il ~ r- I ~ i
D] ‘;:l]!-”Y Al JRD I NG T0O SERVICE E‘LREAS i
Full-Time Jobs
F.T. Jobs P.T. Jobs
LIANCHIA SRR el |
416 ‘:E‘* 68 4/ |
108 15 20 | 4
79 | | 14 10 |
53 / 19 | 3
3 2 4 A
: 0 0 0 0 |




— e e o L -
RANK ORDER OF TOP 20 TRAITS OF WORKERS
RECOMMENDED BY THE /5 SITES
SURVEYED IN HUMBOLDT COUNTY
(N = 148 OCCUPATIONAL AREAS)
WORK TRAITS RANK WORK TRAITS RANK
Dependable 1 Ability to Work
Personal ity 2 with Others | 1
Ability to Work Interest in Advancing/
with Customers 3 Aggressive | | |
Neatness . Att i tudes 13.5 |
Honest 55 Patience 13.5 |
Clean 5.5 Orderl iness 15 |
Appearance / Good Public Relations 16
Responsible 8.5 Promptness | 8
Willing to Work 8.5 Common Sense | 3
Initiative | | Communicative Skills | 8

| TOP 15 REASONS WHY PEOPLE FAIL
| AS AN EMPLOYEE

D
-
(
N
)

, ~ e~ o P | ] . - |
O Cannot WOrk witn reliow wOrker s

|

i ? Late For WOTrK o

| E} [_.niL_lm. of Human Re lationship J |

! g. Cannot Work Within Organization 3

: 10. Cannot Follow Instruction 3
11. Lack of Communication Skills 3

] 12. Attt ude Towar d Work 1
13. Lack of Ambition

(WS AR WE BN B

| 14. |Incompetent




CHART 4

BASIC WORK TRAITS AND SKILLS IDENTIFIED |
AT 75 BUSINESS SITES IN HUMBOLDT COUNTY
@ BASIC WORK TRAITS
|
Dependable Willing to Work
Ability to Work with Customers Initiative
Neat Interest in Advancing
Honest Common Sense |
Responsible Communicative Skills |
|
@ BASIC WORK SKILLS (By Vocational Service Area)
1
™ IE5 : j / 1 ""‘_-”--_- = '
AGR|CULTURE GENERAL WORK SKILLS TRADES AND INDUSTRIES |
| Mechanical Skill: | Mechanical Aptitudes | Mechanical Skills E
Math Skills Skills Physical Manipulation
Record-Keeping Skills Math Skills Skills
Organizational Skills Reading Skills Math Skills |
i Communication Skills Communication Skills Communication Skills |
f Dri‘-fiﬂg Si\i .t 1':) Of_;:ipii’if i'."]?! I::il'li ] ]‘“
| R e e
|
- DISTRIBUTIVE EDUCATION OFFICE OCCUPAT IONS |
Math Skills | YP ing Skil | s
Sales Skills Telephone Skills
Mechanical Skills Math Skills |
Communication Skills Communication Skills |
Management Skills Shorthand/Dictaphone Skills
Measurement Skills Accounting Skills
Making Change Organizational Skills ;
Filing/Record Keeping Skills |
O0ffice Machines/Mechanical Skills |
5 Dealing with People |
| Computer Operator Skills
HEALTH HOME ECONOMICS
Organizational Skills Reading Skills |
Reading Skills Communication Skills |
Record-Keeping Skills Mechanical Skills |
| Communication Skills |
1 L R e ——— - e Se-mmemen £ 6 sl S|

— R e ———————— — = e —— —_—— - Tp—
= e ———— —— - =

CHART Sl RANK ORDER OF FIRST EMPLOYMENT OF GRADUATES OF THREE CLASSES
(1977. 1979, 1981) FROM HIGH SCHOOLS IN HUMBOLDT COUNTY
(Classified by Service Areas,

Wi Industrial Arts 5 Trades and Industries
1 2. Office Education 6. Health
I

| 3. Home Economics Distributive Education

Vocational Agriculture

— ——— e e e e




Ag. (cont.)

ﬁgriculgure

Heavy Equip.
Operator
Qua rry worker
Mater
Qudrij- Oper-
ator
guarry Man-
ager
Quarry Super.
Mechanic
Feed Mi ||
Operator
Assist Herds-
man
Stockman
Dairy
Laborer
Reporters
Truck
Driver
Spreader
Ssprayer
Horticul ture
worker
Milk
Hauler
Fertilizer
Mixer
Chemical
Distributor
Farm Equip.
Service

tal Tech.

Dept.

Mach. Re-
assembler
Parts Dept.
Hog Buyer
leat Cutter
Plant Super.
in Seed Lorn
Company
Seed
Plant Laborers
Grain Plant
Manager
Groundskeeper

Lorn

KINDS OF JOBS

AVAILABLE

CHART 6

IN HUMBOLDT COUNTY ACCORDING

TO VOCATIONAL SERVICE AREAS FOR HIGH SCHOOL GRADUATES

Distributive
Education

Office
Heal th

Salesman

Parts Person

Manager
Florist
Customer
Service

Ad SJEJ];

Counter C

Dept.

Ma

INade |

yMarll
lerK
|l umber

Industrial
C . Il e

5:4 5 L-; Ftﬂt}_.’d

R\'uj {'::- cl ] £S5
|lnsurance Agent

Advertising

Farm Sales

== RS
| |:_:rl::;';te-1 L

Grocer Y S tore
Clerk
Petroleum Sales-
person
Grocery Checker
Stockboy
(Grocery)
Lumberyard Man
Car
Cook Waitress
Cashier

Bartender

Salesman

Dishwasher

Dietary Assist.
(| Cook)

Quantity Foods

Eduuatipn

Trades &
|ndustries

Nurses' Clerical
Aildes

Orderl ies

Dispatch
Secretary
Receptionist

r-.

i )
Geriatric

A1 de Aaccountant

Ward Clerks Computer Oper.
Physical Bookkeep ing
Therapist Counter Work
Aide City Clerk

—

'

Purchas, Clerk
Sales Manager
Solicit
lnsurance

Phone
| .
Hone
Ad justor

Economics

chboard
Housekeeping Cr. Col lec.
Motel Maids nsurance
HOS P ta 1

Admi tting

Patient

Lheese Maker
N -
D{fah.';t [’ tjtl J

I, .
Baxker

ACcounting

Dark Room
lech.
Photographer
Press Person
Binding

Graphic Design

Announcer
Typesetting
Electrician
|l ron Workers
Plumber
Sheet Metal
Work
Heavy Equip.
Operator
Carpenter
Bricklayers
Brick
Tenders
Laborer
Main. Person
Janitors
Custodial

Mow i ng

Bridge Work
Loader
Operator
Diesel Engine

Repair
Welding
Machine

Repair
Mechanic
Hospital

Engineers
Broadcaster

Trades &
Industries (cont.)
Laborers

General Plant
Workers

Painters
Assemblers
Laggers
Gen. Clean-Up
Drill Press Oper.
Finish Room Helpers
Furniture Assembler
Furniture Sales
Pay/Order Oper.
Weigh Scale Op.
Ammoniate Mach.
Wood Cutter
Wood Finishing
Draftsman
Water Pump Rebui lder
Clutch Rebul lder
Parts Tear Down
Production Super.
Seamstress
Cutter-Stuffer Up-
holstery
Laundry
Act. Director
Teacher's Aide
Sanitation Worker
Disposal Plant Op.
Policeperson
Super. of Mun.
Police Chief
Librarian
Service Attendant
Truck Driver - Bus

Op.

Plant
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SCHOOL STANDARDS

Section 258.10, Code of lowa, has long granted to local school
district boards the authority to provide for vocational educa-
tion programs.

The board of directors of any school district is authorized to
carry on prevocational and vocational instruction in subjects
relating to agriculture, commerce, industry, and home economics,
and to pay the expense of such instruction in the same way as
the expenses for other subjects in the public schools are now
paid.

This authorized local schools to offer vocational education and
the interpretation has been that vocational education programs
are part of the schools' offering meeting the school standards.

Section 257, Code of lowa, states the following:

The approved standards of the State Board of Public Instruction,

as stated in Section 257.25 (6) (h) of the Code of lowa, require

that the minimum programs in grades 9 to 12 of local school
districts shall includ

Five units of occupational education subjects which may

include. but shall not be limited to, programs, services,

and activities which prepare students for employment In

of fice and clerical, trade and industrial, consumer, and

homemaking, agriculture, distributive, and health occupa-
tions.,

{ C1

Chapter 258, Code of lowa, defines Career Education and the role

function of Career Education -

3.5(9) Provision for Career Education. The board of
each school, public and nonpublic, shall incorporate

into the educational program the total concept of

career education.

Currifuiar and LU_CUrriCH]dT iﬁdth3ng~]earning exper|:
nces from the prekinuurqﬁ"ivn level through gradﬁ | 2
shall be provided for all students in accordance with

>
Section 280.9.
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COMMUN I TY COLLABORATION SURVEY

COUNTY

YOUR NAME ADDRESS

TELEPHONE | )

REPRESENTING (BUSINESS )
(PROFESSIONAL)
)

(SERVICE

NAME

ADDRESS

— e i — - — e —— — —_— - —— e —— — o ———— B —_ e — — [E——

TELEPHONE

e, — e — s — = - ——— — —— — e T — - - - - a—

The business/profession/service you represent would be willing to participate in
a community collaboration survey.

Y E i"J - N O

e — o ———— e e

Need further information

Check which of the following services - activities - resources you could supply.
(If private or professional, these services, etc. would be outside of your
professional area.)

——ﬂ-ﬁ*ﬂ‘—ﬂﬂﬁ—--‘-—i——-.-.n——-——__---._._.,,-"-..._-_u-..—.--.—--a—-——-n-—-—------u--..-.n..-.-—-—..u-—»————_—_-—___‘__“ p— . pp—— -

Site for a school field trip i Provide material for Career Day
Fair.
Serve as a speaker for Career Day
_ Serve as a sponsor for an On-the-
Assist in planning summer youth Job Training Site.

activities.
) Sponsor a directory of iInterested
Assist in compiling a ''yel low DErsSONS In careers.

pages'' directory of career services.
a1 Sponsor a career retired persons
Private counseling for job search. INn careers.
k Private counseling for career goals.  Sponsor a career exploration site.
Serve as a volunteer in a Community o Serve on a vocational adUESOFy
action group. commi ttee.

Provide a library resource for
student studies.

e ————— ——— e r— — W m — — -

S — —
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MISSION STATEMENT

Prospectus: Task Force on Vocational Education Programs
Statement of the Problem:

The Department of Public Instruction is concerned with the problems
of secondary schools which are attempting to provide opportunities for
adequate vocational education to all students. Foremost among these
problems is the lack of resources to permit the offering of broad and
diverse vocational curricula serving the varied interests and needs of
secondary-age students in lowa. Such curricula should provide equal access

H

to vocational education opportunities for all students in both small and
large districts. Sixty-seven secondary districts currently provide no
opportunity for vocational education and 309 districts provide programs in
less than three occupational areas. There is a critical need for initiating
programs in additional districts and expanding the curriculum to include

r

opportunities in additional occupational areas.

Another concern is the need to ascertain whether current del ivery
SYS fems prov | de vocat I Ohd l Pprog rams wh ich a VO l d du D ] [ cat iOH Uf O f- f:(? i | Nngs

-

while meeting the needs of employers as well as the varied needs and interests
of students.

L -"" §
*

In view of these concerns, the Department of Public Instruction pro-
noses to establish a task force which will:

1. ascertain the kinds of vocational education programs needed
LtO Sserve quu;ﬂ‘ddl“f‘<ﬂjr students and to meet the needs of
emplovyers,
identify alternatives and recommend feasible delivery
system(s) ;
3. ascertain the resources needed to implement the recommended
delivery system(s) ;
4. develop a plan for implementation of changes In program
and delivery system(s); and

N

pl(,ir".fidt_-r INput FOl legisiacion eeded to Implc;.nzfﬂt the

\a

plan and recommendations.

Objectives
]. Establish the desired goals for vocational education programs,
2. Discover needed changes in vocational programs to bridge
the gap between existing and desired outcomes.
3. Asertain the present status of vocational education programs
and delivery systems using data from existing studies and

reports whenever appropriate,




4. Ascertain whether all students have equal access to vocational
educational programs.

5. Ascertain needed modifications in delivery systems and
variable alternative delivery systems.

6. Estimate the costs involved in establishing and modifying
delivery systems.

7. Document resources needed for modified or alternative delivery
systems.

8. Provide a plan for implementation of the recommended changes
in vocational education programs and delivery systems.

9. Ascertain legislation action required and formulate recom-
mendations for facilitating such action for the establishment
of modified or new delivery systems.

AREA VOCATIONAL PLANNING COUNCIL

Overview

Vocational education for secondary-age students is in a state Ol
change. Discrepancies exist between the career vocational interest and
needs of youth, the complexities of demands of the world-of-work job
market, and the adequacy of vocational programming provided to the youth
of lowa. To meet these challenges, the Area Vocational Planning Council is
designed to assist iIn improving the quality and quantity of vocational

programs serving the youth of lowa.

Change in vocational education is imperative--the Area Vocational
Planning Council is a proposed human resource that could assist in planning

the needed changes for improvement of vocational education. The educational
system needs the impetus of the Area Vocational Planning Council.

-

Philosophy of the Area Vocational Planning Counci |l

The fundamental purpose of the Area Vocational Planning Council is

to advise, consult, and recommend within the delivery framework of secondary
vocational education In |owa. The Area Vocational Planning Council 1s re-

sponsible for the coordinat ion of planning for vocational education within

the delivery framework of secondary vocational education In |owa. The Area
Vocational Planning Council 1S responsible for the coordination of planning

1

=

fﬁr VOCQK;UHH] ?ducﬂLiﬁﬂ nitflr L he ﬂrrﬂfd area» di%flif

i

*Merged area referred to in this document is the district area for

N

the merged area schools which is the same geographic area for the area

education agencies.




Objectives

The Area Vocational Planning Council exists to:

l. Verify and promote secondary vocational education in the
merged area.

2. Serve as the linkage in the delivery system of secondary
vocational education between the local school and the
Department of Public Instruction.

3. Assist in the development of articulated vocational
programs (secondary through post-secondary) that will
aid the student in vocational development.

4. Develop an area-wide plan for the delivery of secondary
vocational education within the area.

VN

Make recommendations for coordinating the activities of
various agencies (CETA, Council of Governments, Rehabilita-
tion and Education Services Branch (RESB) of the Department
of Public Instruction) that can assist in delivering voca-
tional education to secondary students

6. Make recommendations to local education agencies (LEﬁ'ai

- T -
merged area bihﬂﬁlﬁ, and private schools concerning vocar
- L | =
C1ONnal g;f‘“'{u["f_gi Nels

7. Serve in an advisory role for the improvement of secondary
vocational education.

A




Responsibility/Procedure/Explanation/Time Frame

The chart on the following pages details the relationship between the
four components of the responsibilities of the area vocational planning council
to the (1) procedures to be followed, (2) explanation, and (3) time frame
for initiating the objectives of the area vocational planning council.

Personnel Requirements and Explanation

1. Area Vocational Planning Council Director. The AVPC director is
employed by the Department of Public Instruction to direct
and coordinate the responsibilities and work plan of the AVPC.
The director will be the executive officer of the AVPC. The
AVPC will select from its own membership a chairperson and a
secretary.

The AVPC director will meet the qualifications, including
certification level, of the Department of Public Instruction
for this level position. It is recommended that the MA degree
be required and that the individual have a thorough' working
knowledge of vocational education and public school administra-
tion.

The AVPC director will be responsible for coordinating the
development of the AVPC plan for vocational education for the
area and will submit reports to agencies as appropriate.

The AVPC director will be responsible for coordinating the

development of the AVPC and the area plan for vocational
education,

2. Membership in the AVPC. Membership in the AVPC will be for
a three-year term. The terms of membership will be established
on a 1-2-3 year basis determined by lot. Any member may be
reappointed once tor a three-year term with a minimum of one
year break in service after second appointment before again
becoming a member of AVPC. No member may serve more than six
years.

The five members representing agriculture, industry, health,
|abor, and business that serve on the AVPC shall also be members
of the area vocational advisory committee. This dual membership
will be the linkage between the two committees.

3. Area Vocational Advisory Committee. The committee will be
representative of the total geographic area and membership
terms shall be established the same as the AVPC.

The area vocational advisory committee will elect a chairperson
and secretary. ldeal size of membership is recommended at
|5-40 members.




AREA VOCATIONAL PLANNING COUNCIL PERFORMANCE CHART

TR —  PROCEDURE | e ~ EXPLANATION TIME FRAME
RESPONSIBILITY : : _“ VLEUURE - - - } - _ B e . — Ll o A
. . . ~ \ 1 A e : - o 4 ] [ -
] Oroanize the merqed area Lo carry Juss 2] Secure appointments forming the AVPL 1.3.1 Membership structure described DeloOw SUGGEST
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L LN ' L
@ Work with consultant from DP| Dy private schoo | administratic B | board member
- ] . = (1Y Do 3 e i
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the total geographic area,
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e Coordinating with all agencies

~ h;;-;rﬂg LO proper agencies

e Consulting to local schools on pl«
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1.2.6 Organize the Area Vocational Membership structure described below:
Advisory Committee. DOuties Participants -
inc lude: (1) Parents (of currently enrolled
® Assist I1n determining 1ndustry needs s tudent )
@ Assist in determin students' needs (2) Students (currently enrolled in
and Interests vocational program
- . . =\ . = -
® Assist In developmentl Ol needed A’ LaY Lubllk person
resources 4) High school teacher
e Advise AVPC on development and 5) Governmental units
implementation planning (6) Minority groups
/) Handicapped
8) Same members as indicated in
(5) of AVPC membership
Area Vocational Advisory Committee
shall have a minimum of 2 meetings a
year, Onc ’rf"-‘: ‘:r'l':h Shrjl I be ’nlth Area
Vocational Planning Council.
2. Develop the plan for delivery of in Establish the ob and anticig SUGGEST -
secondary vocational education iIn outcomes
— the merged area. ) “ure assistance advisory 6 months
- _
mmi ttee (October
through March)
.i: :_ L’I < s 1N pDersol e : ) Q€ "-f‘(':’1I > The pian
223 )evelop time frames
.2.4 Londuct curriculum/program assessment
® Instruments de aned
@ Gathe basic data
w t.’udi vyZe datla
2.2.5 Present recommendations.
2.2.6 Distribution/disseminate informatior
2.2./] Establish time tables for implementation.
C i -']' ‘:‘:'*_‘C l-'lf'F" —j:-:--lrf}-'}:! .-'F :f tL' ELJ '-j ‘ LI'-J‘*-' ‘ -




3.

Coordinate the plan of delivering

secondary vocational education

a mcrged area.
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SUGGESTED AREA VOCATIONAL PLANNING COUNCIL MEMBERSHIP STRUCTURE

L State Board of Public Instruction

i

Division of
Career Education

Area Vocational Planning Council
{
_________________________________________________ I
| S ‘ |
Participants: ! (1) Local Education Agencies |
| I
| _ !
: . Three Administrators :
' B. Three Board Members |
J |
| s L - : I
1 (2) Area Education Agency :
| |
I s i " - l r
! A. One Administrator :
| B. One Board Member :
| |
| : r |
| : (3) Merged Area Schools : |
| |
| ' : » . ' :
| A. One Administrator :
: B One Board Member :
i |
i X _ |
: (4) Private Schools |
| |
i ™ i L] L % L] I
: A. One Administrator or Representative :
| !
’ | : : ' |
' (5) One member each from Business, : }
: Agriculture, Industry, Health, Labor :
____________________________________________________ |
| o ko= Lo Sn xS R b S Bl L TR e il
- — — ————R— —— ————— -— -

Area Vocational Advisory Committee |
(15-20 Members)

A . . e ———  ( — —— ———— - - S S O e S S

| Participants: E (1) Parents (7) Agriculture E |
| ' (2) Students (8) Industry v
' (3) Lay Public (9) Health : |
' (&) High School Teachers (10) Labor : ’

: (5) Government Units (11) Minority Groups ,
: (6) Business (12) Handicapped : !
j
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column please

choice,

How important to you are How well prepared do _
these Work Traits in obtain- you are in this Work Trait

b, Y

ing and keeping a 7job! Irea

Vervy Somewhat Not Impor- Very Somewhat Not
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are available for students

In the event that more vocational education
in your high school, this survey would like to identify what programs and
the interest.

Programs

occupational areas are of most

From the followling

list of occupational areas/programs, please rank your

first three choices that you would be interested in taking in high school.

B —_—— = = -

Occupational Areas/Programs

1. Barber Clerk Typist

2. Beauticlan 21/ Office Machines

3. Wig/Hair Salon 2 Receptionist

4. Pet Grooming 29 Secretary

5. Social Worker/Welfare Work 30 Computer Operator

6. Government Clerk 31 Hospital Orderly or Aide
/. Family Service Agency 34 Dietetic Aide

0o

Local/County/State Government

i
LW |
Lab or X-Ray Technicilan

Worker 34, Clinical Assistant
9. Water Resources and Control 35 Emergency Medical Technician
10. Forest and Wildlite 36 Mechanics

Fan |

Conservation
11. Sanitation Technicilian
12. Industn
13. Photography
14, 1

Control
l..l}I].[ It} :

Pollution

elephone/Telegraph Worker

Building Trades
Electric Wiring
Welding
Drartsman

Custodial Services

15. Radio/TV Broadcasting 42. Machinist

16. Data Processi ng A Auto Ht‘ntij_.' Re p A1Y

17. Appliance Repailr t4. Graphic Arts

18. Communication Electronics 45 Plumbing/Heating

19. Industrial Electronics 46. Child Care

20. Lineman 47. Alterations/Sewing

21. Machinery +8. Interior Decorating

' Horticulture 49 Homemaking Aide
Farm Operation ). Sales

. Agri Business

Wholesale Distributor

_ Floriculture 2 Warehouse Work
3. Dispatcher/Shipper
Choice ?.'}: | ) & . i:ii’lﬁl}; 111}:;
5. Checker
6. Cashier
- e : 5/ Stocker




DEFINITION OF WORK TRAITS AND WORK SKILLS "

WORK TRAITS

A- lJED(".lhiai'-: ] 1 L :- -] ."L !'lL"l ]. f v LtO T:__.tj’}_'_ OTrm Oor carrv out vour ;\i iti1es &nd r".‘f’*?ﬁ”f‘w i..
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14 edna i s ot L 20 4 R s - e . e : e el : g !
bilities as a worker. Being relied upon to do specifically what 1s assigned
]

and expected.
B. Compatabilty - The ability to get along with other people or worker:

C. Neatness - Being neat in your dress and in the way you perform your job tasks;
duties.

D. Honesty - Beling fair, sincere, truthful, trustworthv.

E. Responsibility Ability to perform, think and act according to what is expected

- o iF 4T . - - 1 T, .
of you by your emplovyer.

F. Willing to Work - Wanting to work not just to earn money but to fulfill other
needs, being needed, satisfaction of contributing and accomplishing, expres-
sion of abilities, etc.

G. Initiative - Ability to move ahead on one's own motivation, start the ball
rolling, doing something without having to be told.

T i o =K ™ 1 F = [ 2% 4 = - . Ls T 4 5 7 1 i T = - = | 1
H. Aggressiveness - Doing a job or task with a bold and energetic attitude. Push
. - i W v 4 » 11; L . Yy = ™% - P T = " - 1 ¥ =
ahead with vigor and persistance 1in a ravol able sense
- ﬂ.-'x — . . A % F 9 I = n i - . . | L % 1 . 1 ~ 1 . . - -~ p - - . - ¥ - . _
L e Lommon oénse - Aplilt LO 1S ROOQd Qg 2 L Dasel M your past experlence LO
H.—Llrf; _..r ! 1 "ll'- §- L) I A q y \ L | - ¥ rll:_‘- 11‘ i 1T L5 .
s T = 4 = ] A} - i 3 s 1.1 ! | . 3 e § t » .-I Y ’ ¥
1 Communicative kills \bility to talk, listen, respond, understand, expliLain,
exXpress Youl 1deas 0 whomever vol rome in contact with on thf’ iob.
DY . T 1
Ly -r}\- sl L LS
1 1 A S e = w2 % . : ] o
A Mechanical - Al LALY | underscand 1OwW simplée maci 188 WOrkK, nNow 1 i e 1"‘1‘:—;

disassemble, maintain, identiiy, malfunction, connect—-disconnect.
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-

-
—
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B. Math - Ability to apply simple adding, subtraction, division and mu

sren to

-
;2
1"
-
-
(¥}

G Communication - Ability to speak (verbally and nonverbally), wri

1 " ' | -

fff' LOW €Inp 1L« ees i USLOMel
T - ; . i . - e . A i i _ 4 .
U- [}rgflﬂ.i}’f:sf 101 = “‘1 11L14L . ' : -Ll:_- L1l OLdAdel - \ edn L » t SKE » ) | I LLSD
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methods, procedures, ways oOr alternatlives.

F. Management - Ability to conduct one’'s responsibilities, utilizing least amount

of time, money and energy.

}

L. Measurements - '.'w'.'.lx-'-;fi.n:',:_t' of and abilit y LO apply measuremenc unltLs.

H. Reading - Ability to identify, understand, interpret, decipher

lert.{.*rf:-g 'T].I 1 1'-'.1-.*_'.“_' ¥ t}i t ‘.!. i]ll:":1 = :.'-
| Typinw’ah~rxfﬁnw Ability to type, take shorthand, operate dic aphone
' . =1 - - . . ! L !
J. Telephone - Ability to oroperly communicate over the telephone.

K. Office Machines - Abllity to use and maintalin various machines use«
offices.

L. Computer Operation - Ability to use the terminal Key board, input and

output data.

/ | . vwoand 7ze 1 tod material 1 Arading ,
M. Filing/Recordkeeping - Ability to organize printed naterial according

a system,

- e ——

For teacher's use if additional explanation needed by students.
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STUDENT

FOLI
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W=1]

LA |
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1edar

Graduated

Parents' Name

Te IC}*?]LJDL’

~ Y 1 o e T
Student 's Name lelephone

Present Address

1N program while in high school,

11E
~ - \
Programis).
L - : . T ~ a - . & . # -
Jocational Agricul ture Industrial Arts
Jistributive Education Office Education
I~ | | =N . ™ - 'y~ ! | i " .
Health Occupation [rades an Industries
(" “ O | l A1 ., - \
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1977-78 EBCE STUDENTS FOLLOW-UP

*After graduation from high school, which did you pursue?

CONTINUING YOUR EDUCATION ENTER WORK FORCE

Four-year college degree ~____ Became employed

Two-year col lege degree _ Entered Military Service

, m gl s B
= C ! > I - I !_ i - - > ok B ‘
Arts & Scilences Homemaker (Married)

Vocational /Technical
Unemp | oyed

Private, Business, Trade or
Technical School Other

e — E— i e e e e — T e

%*Did you complete the training/educational program pursued? Yes No

' : $ - f + { f A \/ & N T — t Mo
':DG ‘;’OU SCI ! ] ilk_-'.l t..l T_jlr.f_ﬂi! | > TC _|L’:J LOday :,r Y" . h ALS Lt cS5, IL.JLJI L C 1 me
“|f not, check the answer that best sulls your Status.

Cﬂaﬁg_t’fd (O 4 L.i;i-flt_‘ rent jt_)b

- — — -

-, - 1 £ 4+ Aara i
Promoted to a ditfrterent JOD

Went back to college or additional training

*How many miles away from home/school was your first job located?

p § \ . — - ™ a M~ — o~ - r .
(Miles) 0-=50: 50=100: e over 100:
I

(State)

Looking back (4 years) after 13/6, answer the T« | lowing:

YES NO | Was EBCE worth it? (did it help you decide about your
future)
YES NO 2 Would vou advise EBCE for all high school students?

B ———— — T ————

9th 10th 3. What grade level would you recommend for the EBCE
I 1th 12th
YES NO 4. |If you have it to do over again, do you think you woul
decide to participate Iin EBCE?
YES NO 5. As a result ot EBCE did your attitudes toward work
_ ‘ change?
YES NO 6. As a result of EBCE did

7

chan ge [

= s experience’?

e — e

—
P

|
e

e —————e —_— -—— —

vour attitudes toward education

One semester / Do you think the EBCE experience should be one semester
One year or one year?

# Completed schooling in a site-related field - YES NO
# Entered work in a site-related field ---~---- YES NO
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PARENT SURVEY

SCHOOL.

Please circle the grade of your son or daughter. 9 10 11 12
Please answer these items '‘ves'', '"'"?'", or '"no'. We would prefer that you
not consult your high school age son or daughter when completing this
form. This is to be your opinion.

i

1. | feel my son or daughter needs considerable help with
his/her future educational and career plans. YES 7 NO

2. |If my son or daughter needed help in trying to decide
on a career or area of study for a job, | would like
for him/her to seek help from the following people?
(mark each response.)

a. Counselor YES ? NO
b. Other school personnel (teachers, administrators,
etc.) YES ? NO

C Relative YES 7 NO

d. Other YES 7 NO
3. My son or daughter receives necessary information

regarding trade, vocational, or college training. YES 7 NO
4. My son or daughter receives the necessary information

about himself/herself related to future educational

and career planning. YES 7 NO
5. Has the school counselor helped your son or daughter

to examine his/her abilities, personality and interests

as they may relate to his/her future plans? YES 7 NO
6. The counselor has assisted my son or daughter on how

to make decisions in pursuit of his/her goals. YES 7 NO
7. Has the school provided you an opportunity to discuss

the educational plans of your son or daughter/? YES 7 NO
8  There is a need for the school to provide more infor-

mation to the parents concerning plans related to thel!

son or daughter. YES 7 NO
9. Have you been informed regarding the Guidance program

in your local school? YES 7 NO
10. The counselor works closely with my son or daughter

in developing his/her confidence to relate effectively

to the school and other stuadents. YES 7 NO




oy

The teachers seem to work closely in helping my

son or daughter to develop confidence in being YES 7 NO
able to relate effectively to the school and

other students.

If my son or daughter had a personal problem
that was of real concern to him/her, | would
like for him/her to seek help from the following
people: (mark each response)

a. Counselor YES 7 NO
b. Other school personnel (teachers,
administrators, etc.) YES 7 NO

c. Relative YES 7 NO
NO

e
=)

d. Other YE

| feel my son or daughter has to ftif Into a
certain slot in the school program and has very

S

. . . - YES 7 NO
lltt]e trcudtm LO St‘fluil g Ccourse r_;l Studady O 1

his/her own choosing.
The curriculum offerings in the school seem to YES 7 NO
nmeet the needs of the individual student.

Most of the teachers are doing an excellent job
in making their classes as meaningful as possible YES 7 NO
for the students.

-
\_r‘

The teachers do all they can to relate their
classes to the needs of my son or daughter’s YES 7 NO
future plans.

There appears to be trust and conftidence between YES 7 NO

S tuder'ﬁ,ta and teacners.

MY SOon Or ddUﬁh[GJ looks ftorward to gfiﬂu e
school each day. YES 2 NO

The schocl doesn't seem to care aboutl tNhe
students. YES 7 NO

Many of the classes being taught seem to De

irrelevant to the current needs OT my Sson NED { NO
or daughter.

It seems my son or daughter has to take many

classes which are of no possible use to YES 2?2 NO

him/her.
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DIRECTIONS FOR INTERVIEWER

For each job title identified at the business/industry complete
a separate section on Interview B. Use the guide listed below to
assist you in identifying basic work skills and basic work traits.

The basic work skills and traits listed below were used as
suggestions or ideas by the personnel conducting the survey to
help identify work skills and traits required by the employer for
emp loyment.

BASIC WORK SKILLS BASIC WORK TRAITS

(Cognitive Manipulative) (Affective Characteristics)
Measurement SKills Safety Practices
Basic Hand Tool Skill Adapting to Change
Basic Hand Power Took Skill Neatness
Basic Typing Orderliness
Basic Recording of Information ‘Sense of Responsibility
Basic Classifying of Information ~ Cooperative Attitude
(Sorting Data) ~ Dependability/Punctuality
Basic Locating of Information ; Sense of Leadership
and Following Directions ¥ Respect for Property

Basic Telephone Skills
Basic Physical Dexterity Skills

Knowledge ot Procedure

 ———
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Chapter XIII:

Task Force Recommendations

Having considered the goals as stated in “Where We

e o s

-y

e et R e e —

Should Be,” and having reviewed the initiatives which will be
required to move lowa toward a realization of those goals,
the task force offers several specific recommendations for
consideration by the State Board of Public Instruction:

1.

Diversity, Access, and Responsiveness to Needs

The task force recommends that by 1985 all

elementary-secondary school districts of lowa

provide, or cooperate wth other agencies to

provide, for all students who can benefit therefrom,

access to an adequate diversity of vocational

programs approved by the State Board of Public

Instruction and responsive to the needs of students,

and of agriculture, business, industry, and labor

a. Diversity
The task force recommends that adequate
diversity of vocational programs which will
provide learning experiences to develop
employability skills be interpreted to mean a
minimum of 10 programs of instruction in not
less than five of the re« u.l'h_.:’.”.f;’_'i"'._'i vocational
service areas, including but not limited to
agriculture, distributive education, health, home
eCconomics, office oCccupations, and trade and
industrial: or in not less than five of the
recognized 15 occupational clusters including
but not limited to: agribusiness and natural
resources, business and office occupations,
communication and media, construction,
consumer and homemaking, enuironment, fine
arts and humanities, health
hospitality and recreation, manutacturing,
marketing and distribution, marine science
occupatons, DE?I’S()I‘.dl services occupations,
public service, and transportation.

b. Access

The task force recommends that delivery
systems be developed which will assure that all
students who desire and can benefit from
vocational programs will have equity ol access
to such programs. In the event that a local
school district cannot accommodate all
students, even though the district does provide
the required diversity of Uff:-:rings, the task force
recommends that the district provide to those
students not accommodated by the resident
district an opportunity to enroll in an
appropriate State Board approved program in
another agency, and make appropriate payment
to that agency for the enrollment period

c. Responsiveness to Need

The task force recommends that the vocational
programs provided respond foremost to the
needs and desires of students to gain entry-level,

iob-ready, wage-earning employability skills, but
that such programs also be planned and
implemented in response to personnel needs of
agriculture, business, and industry within the
local community, the region, and the state.
Planning
The task force recommends 15 area planning
councils (APCs) be established to serve areas whose

1

respechnve boundaries U's'l“ De coterminous witn !:he'

1
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area education
agencies/merged areas. In the event that available
resources and/or other considerations preclude the
early and simultaneous establishment of 15 APCs,
the task force recommends that the area planning
concept be initiated by estabhishing two APCs by not
1981 and that APCs for the
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later than ]nl‘-

a. Ht"ﬁ‘-"t‘h%fﬂ!ﬁlh’.T“. on APCs
| he task torce recommendas that ocal school
districts, 'ﬂCT;g{_‘ci areas, area education agerncies
and other appropnate publics have appropnate
representation on the APCs. A proposal for
representation on an APC ncluded ftor
consideration in Appendix t
b. Developing Guidelines
[he task force recommends that the
Department of Public Instruction develop
quidelines for the establishment and operation
of APCs by July 1, 1980 (Suggested guidelines
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[he task force recommends that area planning

councils provide for planning in their respective
geographical areas to facilitate accessibility and
diversity of vocational programs, and provision
of adequate support services and cost-etfective

delivery systems

d. Administering and Coordinating of APCs

[he task force recommends that staff from the
Career Education Division of the lowa
Department of Public Instruction provide
technical assistance through the APCs to all
eligible recipients in carrying out their planning
responsibilities.

Delivery Sustems

The task force recommends that area planning
councils and boards of local school districts, merged
areas. and area education agencies giwe
consideration to the possibilities for increasing
diversity and accessibility of vocational offerings
through a greater utilization of jointly administered

programs




Community Relations

Recognizing the importance of community
resources and their potential value to school
vocational programs, the task force recommends
that local districts, merged areas, and area
education agencies promote cooperation with
community agriculture, business, industry, and
labor in prowviding instruction and learning sites for
vocational programs, and in establishing effective
hnkages with all appropriate community interest
groups and resources including but not limited to
CETA, rehabilitation education and services, special
education, and propnetary school programs.

Articulation

The task force recommends that the State Board of
Public Instruction begin promptly to develop policies
on articulation which will assure that students do not
experience unnecessary duplication of instruction
and delays in reaching their occupational objectives,
and that, upon completion of approved vocational
programs in educational agencies serving
secondary-age students, those students will be able
to qualify for advanced placement in a merged area
school or other postsecondary educational
agencies, or will be prepared for enfry-level
employment

Student Organizations

The task force recommends that student
organizations approved by the Department of Public
Instruction be encouraged and that they be
supported as part of the organized vocational
program.

Standards

a. The task force recommends that the State
Board, through the Department of Public
Instruction, activate a program to strengthen
enforcement of existing standards and statutory
provisions pertaining to board-approved
vocational programs. The following specific
sections of the Jowa Code are cited In
relationship to this recommendation: Sections
258.1, 258.9, 280A.1(5), and Chapter 289. The
task force recommends that by 1985 Section
257.25(6)(h) be modihed In the interest of
compliance with the recommendations herein
stated to read:

A minimum of 10 programs of instruction
In not less than five of the recognized
vocational service areas, including but not
limited to agriculture, distributive
education, health, home economics, office
occupations, and trade and industrial; or
in not less than five of the recognized 15
occupational clusters including but not
imited to: agrnbusiness and natural
resources, business and office

occupations, communication and media,
construction, consumer and home-
making, environment, fine arts, and
humanities.

The task force respectfully recommends that
the Board promptly initiate a program to
improve the quality of support services for
vocational education programs for secondary-
age students, including but not limited to the
following: staff development; curriculum
development; evaluation; guidance services
including counseling, informational services,
placement, and follow-up.

Further, the task force similarly recommends
that the Board review the adequacy of existing
facilities and equipment for vocational programs
for secondary-age students and develop and
implement a program of improvement to assure
that all students have access to vocational
programs in a satisfactory learning environment
consistent with the job setting for gainful
employment.

Funding

The task force recommends that funding for
vocational education for students of secondary
school-age be provided to assure quality and
efficiency of offerings and to bring equity of
access and diversity of program opportunities at
the exploratory and preparatory stages of
occupational deve.opment

1) The task force recommends that funding
approaches be provided that recognize
the variation in costs of preparing students
for employment in different job areas and
that take into account the cost of the
delivery system utilized. Two proposals
for funding, based on these
considerations, are included in Appendix
=

W The task force recommends that
assistance be provided to procure new or
replacement equipment required for
existing State Board approved programs
and new equipment for new and
expanding vocational programs, and that
the level of reimbursement for new
equipment be maintained at not less than
o0 percent thl’:u.‘gi] 1985.

i) The task force recommends that funding
be provided to promote jointly
administered programs in order that the
most effective utilization of available
resources for optimum programming IS
realized

iv) The task force recommends that the
Department of Public Instruction assure
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Vi)

vii)

that aid allocated for support of approved
vocational programs be expended to meet
the intent of the approved program, and
that the aid be accounted for according to
established fiscal procedures.

The task force recommends that state and
federal vocational aid be continued as a
means to maintain and/or improve quality
of existing programs, and to Increase
equity of access and diversity ol
opportunity through new and expanded
programs.

The task force recommends that financial
assistance be provided for capital
improvements which are necessary to
develop adequate facilities to meet
program requirements.

The task force recommends that funding

b

be appropriated for the establishment of
15 APCs, including planning models as
deemed necessary
vii) The task force recommends that
transportation costs incurred in providing
equity of access and diversity of program
opportunities be recognized as a part of
the district’'s operating costs
Recognizing the complexity of developing an
effective funding basis for vocational education,
the task force respectfully recommends that the
State Board complete by July 1, 1982 an in
depth study to develop equitable funding
approaches which encourage the development
of appropriate vocational programs for
secondary-age students, and which assure the
maintenance of high quality in those programs in
the years ahead
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A LEAGUE MODEL

A. Historical Overview of Joint Effort Programs in Buena Vista County

During the 1969-70 school year, the superintendents from Buena
Vista County and the surrounding area began discussing the need

. for programs to better serve the needs of students who were not
doing well in traditional college prep programs. All possible
options were discussed. Options were each local school operating
one or more programs and sharing with the others or establishing
some kind of centralized center in which such programs could be
operated. Contact was made with lowa Central Community College
and, after lengthy discussion and planning, the college agreed to
try to pilot two joint-effort secondary career vocational programs.

B. Common Goals for the League of Schools

1. Commitment to career education for all children, grades K-12,
with emphasis upon:

1. Self-Concept 3. Exploration
2. Self-Awareness 4. Preparation
2. Realization that every child is an individual and, as such,

| is entitled to a program which will allow him/her to reach
his/her maximum potential.

W

Commitment to a curriculum that will foster in every child an
understanding of American democracy and awareness of the rights
and responsibilities of citizenship.

0
——l___p— e ————

L. Commitment to a curriculum that will provide learning experi-
¢ ences that will teach the basic knowledge and skills necessary
| to provide students with the ability to function in everyday

| life and reach the best decisions possible for their lives.

I

Commitment to a league concept of sharing costs and pooling
students, to develop and sustain viable curriculum offerings
‘n coordination with lowa Central Community College and Area
Education Area 5.

6. Commitment to a league concept whereby each school will realize
its responsibility to provide the programs, setting and staff
to make the above goals possible.

- — B e L

| C. Objectives of Secondary Occupational Career Programs

These career education programs are designed to accomplish the
| following broad objectives:

1. Provide the student with practical learning experiences so he
may form a basis for a career choice upon graduation from high
school .




2. Develop within the student the necessary skills and knowledges

so he can enter the world of work within a given occupational
field.

3. Provide the student with those guidance activities from which
he can formulate a personal career plan for his desired life
style.

L. Provide the student with those skills and knowledges necessary
for further training in either a two-year or four-year college
or vocational school within a chosen occupational field.

Evaluation

Because of the interest in this cooperative program involving public
or parochial secondary schools and the community college, and be-
cause of the recency of career education movement, the pilot project
was evaluated by the University of lowa, Center of Research and
Administration. In brief, the third party evaluation advances this
conclusion:

'"The Secondary Career Education Center programs provide
quality career education instruction for students that
would not have been possible without this cooperative
project." -

Legal Authority

Chapter 280A, Code of lowa, provides the legal basis for the com-
munity college for the joint effort programs and for services to
the handicapped.

1. Programs for all students of high school age who may best
serve themselves by enrolling for vocational and technical
training while also enrolled in & local high school, public
or private.

2. Vocational education for persons who have academic, SOC 10~
economic, or other handicaps which prevent succeeding 1IN
reqular vocational education programs.

The 28E agreement is the vehicle for developing and implementing
cooperative agreements between the community college, area educar-
tion agency and local school district.

Schedule and Credit
Secondary students attend the center one-half day and receive

two credits per semester. All secondary programs are full year
in length.
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SECONDARY PROGRAMS

BUILDING TRADES - This program is designed to develop the
student’s understanding of the building trade; the use of tools
and equipment; to perform safe practices of the trade; and to
provide an opportunity to develop skills in the trade by providing
actual construction projects.

COSMETOLOGY - is co-sponsored with the Faust Institute of
Cosmetology and is open primarily to seniors to allow them to
continue their training after high school graduation to complete
the work necessary for licensing as a Cosmetologist in the state
of lowa. Up to 540 hours of instruction can be earned in the
senior year toward the total of 2100 hours needed for licensing.

ENGINE MECHANICS - provides students with a background
in small engine theory and actual overhaul procedures; basic car
tune-up and a variety of necessary shop skills needed in engine
repair and maintenance. Also covered are automotive engines
and the electrical, cooling, lubrication, exhaust and carburation

systems.

EXPERIENCE BASED CAREER EDUCATION (EBCE) - is a
career exploration program that aids students in making career
choices by using the community as a classroom. Students spend
four days a week observing and working in jobs that interest
them and one day a week with the learning coordinator develop-
ing individualized activities for academic credit.

HEALTH FIELD OCCUPATIONS - explores the health field
professions in the classroom, on field trips and through clinical
experience and observations (at hospitals, nursing homes,
health field offices). Upon successful completion, the student
can receive the 120 hour nurses aide certificate.

OFFICE EDUCATION SECRETARIAL & CLERICAL - offers
instruction in all phases of the secretarial field. Students have
access to modern office equipment. A work observation unit in
area business offices allows students to see “office life” in action.




PRE-OFFICE OCCUPATIONS - is designed for juniors who
wish to begin an intensive and thorough training in secretarial
skills. Typing, shorthand and accounting are included in this
course.

VOCATIONAL AGRICULTURE - is a two year, four semester
program for those students who wish to learn more about (1)
livestock breeding, nutrition and management; (2) grain and
forage crop production; (3) agriculture mechanics and (4) farm
management. Students may take 1, 2, 3, or 4 semesters of

Vo-Ag.

POST SECONDARY PROGRAMS

LICENSED PRACTICAL NURSING - ASSOCIATE
DEGREE NURSING - The first two years of classes are iden-
tical for both practical and associate degree nursing. The

practical nursing student may finish with the summer session of
the second year, the associate degree student takes a different
summer session and continues another year and summer.

GENERAL COLLEGE CREDIT EVENING CLASSES - A

new schedule of courses is available each semester. It is possible
for a student to complete their Associate in Arts degree in Storm
Lake by attending these night classes.

ADULT CLERICAL SKILLS WORKSHOP - is offered con-
tinually throughout the nine months of the school year. It is
designed for people who wish to obtain beginning clerical skills
and for those who wish to upgrade their skills in order to re-enter
the labor market.

G.E.D. TESTING CENTER

This testing program enables adults who did not complete high
school to take a series of five tests to demonstrate their General
Education Development. Upon successful completion of the
tests, they are eligible to receive the high school equivalency
diploma. Instruction is available in Storm Lake at no charge for
those students who wish to take “brush-up” classes prior to tak-
ing the tests.



ADULT & COMMUNITY EDUCATION

CONTINUING GENERAL EDUCATION - This category
includes many avocational and recreational courses as well as a
wide variety of general knowledge courses which provide oppor-
tunity for people to “learn something new”. A new schedule of
courses is offered three times throughout the year at the Storm
[Lake Center.

ADULT VOCATIONAL EDUCATION - These courses pro-
vide opportunities for adults to learn new skills, upgrade present
skills, and to learn new techniques relating to their occupational
needs. These courses are scheduled three times yearly.

CONTINUING EDUCATION - Persons employed in several
professions or occupations that are licensed by the state of lowa
are required to participate in a continuing education program as
a condition of license renewal. Each individual licensing board
determines the number of continuing education hours required
and approves the sponsors of these activities. ICCC, Storm Lake
Center, offers programs for cosmetologists, nurses, nursing
home administrators and realtors.

* = * * * ®

lowa Central Community College, Storm Lake Center,
recognizes its responsibility to meet the educational needs of the
community and will try to accommodate any of these needs. If
you have a need or desire to see a particular program and/or
area of education offered here, please contact the office at Storm

Lake. If you desire further information. either call or stop by the
office at Storm [ ake.

CONTACT: Wallace Burns, Director

or
Carol Lichtenberg, Secretary -

(712) 732-2991

916 N. Russess Street
Storm Lake, lowa 50588
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POPULATION CENTER GROUPINGS

12 = 1982/83 enrollment per school for grade 12.
Lo = Estimated percent of high school senior class that may desire vocational
education programming. This is the target population group to be served
by vocational programming.
10 = Suggested ten programs of instruction.
STORM LAKE CENTER POCAHONTAS COUNTY WRIGHT COUNTY
| A : N S Y
12 40% | 12 40% | 12 LO%
Sioux Rapids 35 1 4 | Laurens 54 22 | Goldfield | 7 6
Albert City 38 15 | Pocahontas 58 23 | Fagle Grove °L 38
Newe | 29 12 | Palmer 18 7 | Clarion 80 32
Fonda 32 13 Have lock | 8 / | Dows #la B
Crestland 21 8 | Rolfe B2 NG | 210 83
Schaller 30 | 2 | 171 48
Storm Lake 127 51 | |
St. Mary's 36 | 4 | |
Alta 57 23| HUMBOLDT COUNTY | HAMILTON COUNTY
B | P i | A e i ‘
405 162 | | 2 40% 1 12 40%
| Lo adede) | AU L
[l Gilmore City 38 15 Webster City |// /
| 2 4LO% || Humboldt 148 5 NE Hamilton 36 1 4
. ~— .. |l Twin Rivers 36 14 || S. Hamilton 65 26
Sac CIL\)/ 60 2h | Bf"j{l:r; \:jti;-e\f 2}” 8 C‘L"FLT;" '}g Q
Odeboldt 39 15 s i nd ! SO RIS || e == —=
Wall Lake 32 13 | 242 96 || 301 120
Lake View e |
176 70 1 Pocahontas County - 68 | Wright Co. 83
& | Humboldt County *hgﬁ__ Hamilton Co. - 120
Storm Lake Ctr. - 162 | 164 203
Sac County - 70
232 | 164 = 10 = 16 per program | 203 = 10 = 20 per program
. | |
232 = 10 = 23 per program || |
e e e —————— e _*_—4:'41.,'-'"7‘_—_“_?‘:;:" . e e
CALHOUN COUNTY GREEN COUNTY I WEBSTER COUNTY
b MRS A | LAz i AbDN
| 2 LO% 12 40% | 12 407
Lytton 13 5 Scranton 23 J H Prairie 60 24
Pome roy 28 11 Jefferson 93 37 | Dayton 2] 1}
Manson 58 23 Fast Greenc 29 | 2 | Cent. Webster 3Q ‘ﬁ
Lake City 4 16 Paton/Churdan 28 11 = NW Webster 35 14
Lohrville 22 8 173 69 | 152 61
Rockwell City 659 23 |
Cedar. Valley 36 Iﬁ_ Calhoun Co. - 100 M Webster Co. - 6]
257 100 Greene (Co. - _519 ;' Fort Dodge - _1_ 93
] (,!r) i[ / Sii
}1
169 = 10 = 1/ per program | 264 <+ 10 = 25 per program
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LEGISLATIVE RECOMMENDAT IONS

As stated in Chapter XII|I| of this report, it is recommended that
Section 257.25(6) (h) be revised to read:

A minimum of ten programs of instruction in not less
than five of the recognized vocational service areas,
including but not limited to agriculture, distributive
education, health, home economics, office occupation,
health, home economics, office occupations, and trade
and industrial; or in not less than five of the recog-
nized |5 occupational clusters including but not |imited
to: agribusiness and natural resources, business and

of fice occupations, communication and media, construction,
consumer and homemaking, environment, fine arts and
humanities, health occupations, hospitality and recrea-
tion, manufacturing, marketing and distribution, marine
science occupations, personal services occupations,
public service, and transportation.

In addition, it is recommended that Chapters 258 and 289, Code of
) |

lowa, be revised to Incorporate the Intent of the recommendations con-

tained in this proposal.

*Final Report of the Task Force on Vocational Education, lowa
. g re . ~ MO &
Department of Public Instruction, Des Moines, lowa, page 45.
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HEALTH AIDE OCCUPATIONS
Exploratory - Preparatory

General Objectives

Given adequate classroom instruction and clinical experience in the necessary
content areas, a student upon completion of the program should be able to
fulfill these objectives. The student should be able to:

1. Describe the rapidly expanding field of health service careers and
the health service industry.
. Demonstrate some of the basic skills and knowledges common to entry-
level jobs in the health field.
3. Function as an assistant to qualified professional persons in their
chosen career field.

4. Discuss the general code of ethics and decorum that is necessary to

reflect credit on the health profession and on themselves.
0. List his own capabilities and explain his own personal attributes as

they reflect upon necessary qualifications for the various related career

choices in the general health career field.

Objectives for Aide Skills

This unit is offered to prepare the student to perform simple and routine
care procedures directed toward assisting the patient to meet his basic
physical needs or to assist in the constant maintenance of the medical

facility. The completion on this unit will enable the student to:

1. Describe the physical plan, administrative structure, policies and
purposes of the medical facility.

Define his role as a member of the health team.
Define medical

o

ethics as it pertains to hilis role.
Display an awareness of the elements of personal hygiene.

Relate the basic concepts of body structure and function.

L L I~ R O%

3

. Demonstrate the prescribed techniques needed to provide comfort and
safety for the patient.

LY

. Explain elementary principles of asepsis.

~J

-

QO

Identify aide tasks appropriate to selected service areas in the

o — " S8 |

medical facility other than nursing.

Learning activities

Use of resource people.

. Classroom practice of simulated care of patients.

3. Clinical work experience and observation in hospitals
care centers, doctor's clinics.

......

, nursing homes, day

_I‘_m.

'ne student is made aware of his own capabilities and explains his own per-
sonal characteristics as they reflect upon necessary qualifications for the

various related career choices in Health Aide Occupations.

= e

Career Opportunities

1. Immediate employment: nurses aide, custodial care, child care aid
care center aide.

e, day

2. Post-secondary career education: medical assistant, dental assistant, prac-
tical nurse, registered nurse, laboratory technician, physical therapist,
dietician and many other health career opportunities.




HEALTH AIDE
Course of Study
CLOCK HOURS

—_— ——

1st Semester
L Introduction to Health Field 6/

A, General Overview of Course
=

B. Health Factors

1. Mental Health
28 First Aid
3. Nutrition
)

4 Personal Hygilene

. Preventive Medicine
©. Ecology and Health
C. Major Problems
ealth Care Units
Type

Function

E. Extrinsic Factors Influencing Health
Legal

Moral

Lconomlc

WO N = N =

i
r

4. Man-power

II. Health Occupations

JC

U
4

A. Orientation to Speci

[
T
—
V)

1. Medical

d 1! L - -
le o NuUrsing

peclial Therapies

). Health Care-Related

B. Places of Employment

1. Hospitals

Z. Nursing Homes

35 Clinies

4. Medical or Dental Offices
. Public Health and Welfare

CO 1 l e l} es

Arellclies

y |

. ochools and
. Industry

. Other areas

Employment Opportunities

Entry Occupations

Occupations Requiring Advanced Education
Professions

ture Employment Potential
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C)
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N
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mentals (Clinical Experience) U
asic Aide Skills

. Review Anatomy and Physiology

. Terminology

. Interpersonal Relations

. Medical Ethics

ssessment - Personal

i
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LV
- Continued Interest and Preferenc
- Committment to Service and Education

>

LOTAL: 2 /0
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It is advisable that students who desire to continue 1in the health aide field
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health aide career education program at the high sch




secondary

- Health Field
e s w0 oo = QCCUPATIONS

vocationally certified by the lowa
Department of Public Instruction.

For Further Information Contact:

Dr. Carl Larson

Assistant Superintendent

lowa Central Community College
Fort Dodge, lowa 50501

Phone: 515-576-3103

OR

Delores Kollasch

Head, Health Department

lowa Central Community College
Fort Dodge, lowa 50501

Phone: 515-576-7201




SECONDARY
HEALTH FIELD OCCUPATIONS

The Health Program is a semester secondary program which meets five days a week for
half days. The Program meets in the morning. The program is open to juniors and/or
seniors from the cooperating schools.

Students explore the health fields profession in the classroom, on field trips and thru
clinical experience and observations at sites in the local communities. (ie., hospitals, nursing
homes, optometrists, doctors, dental and chiropracters offices etc.)

Upon successful completion of the requirements, a student can become eligible for the
120 hour nurses aid certificate, which enables them to enter the health field as a nurses aide,
geriatric aide or to be employed in a nursing home.

Students are made aware of their individual interests, abilities and aptitudes thru
lessons in dealing with career decision making processes. This aspect to the program better
prepares them to make wise career decisions after high school.




Program Enroliment

Application for admittance to the pro- ~
gram is made through the local high -
school guidance counselor. =
?.Ij.r'}
Costs and Supplies

Each student is responsible for obtain- < O
ing a white uniform and white shoes
to be worn for their clinical ex- & O
perience. TR =
¥ s

O

)

Placement '
lowa Central Community College in ,.
Fort Dodge has a placement service g
dvailable to all its students. e

:Il""l_ &
# |- 5 we ik
|

1%

a1l

Health

-

il : A
= LY 4 .

- } &Y s

|3 i i_’ b :' ¥ o3

—




UL

3 1723 021

i

M|

8227




